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Chapter 1
STATEMENT OF THE PROBLEM

It is suggested by Heilman that ". . . most basal
reader programs mig-t possibly be strengtnened by more
emphasis on phonic analysis in beglnnlng readlng
Durrell lists ". . . auditory perception of word elements
e . " and ". . . the ability to maintain attention in the
reading task"2 as two of the four background abilities
known to be important in beginning reading. Kuhmerker
writes that drill and practice are essential in reading
instruction and that music can be used to ". . . reduce
boredom for both children and teachers."3 Relative to this,
a number qf first grade teachers have observed that many
children using the Harper and:Row basal series exﬁerience
difficulty with word recognition when they begin preprimer
three. It is also observed thét many children at this time

also exhibit the inability to maintain attention te the

lArthur W. Heilman, Principles and Practices of
Teaching Reading (Columbus, Ohio: Charles E. Merrill Books,
1961), p. 242.

2Donald D. Durrell, Improving Reading Instruction
(New York: Harcourt, Brace and World, 1956}, pp. 42-3,

3Llsa Kuhmerker, "Music in the Beginning Reading
Program," Young Children, XXIV (January, 1969), 159.
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‘reading task and that the excitement cf learning something
new begins to wane. Similarly, some teachers express .
disdain at the boring task of attempting to maintain,
through flashcard drill, the vocabulary that has been
taught previously. In'addition to this is the problem of
also teaching the new roabulary as it is encountered in
the text in an i' teresting manner. To remediate these
problems, some first grade teachers supplement their
reading lessons with commercially prepared phonetic pro-
grams and dittos along with teacher-made materials. The
general weakness of the commerciallmaterials and programs
appears to be their lack of correlation with i.e vocabulary
and content of the Harper and Row Basalrneading Program.

The primary purpose of this4study will be to
determine whether practice with correlated supplementary
vocabulary materialé that&introduce the element of music
and song will contribute to the development and improvement
of the vasic first grade reading skills; specifically, the
ability to recognize or analyze isolated words and the
ability to read.and understand whole sentences and para-
graphs.

The test of this study is based on the null
hypothesis that the materials prepared by the author will
not cause a higher level of achievement in vocabulary
skills and in comprehension skills as measured by the

Gates-MacGinitiz Reading Tests, Primary A, Form 1.

12




DELIMITATIONS OF THE STUDY

This study was limited to seventeen middle economic-
level classes. Nine classes were selected as the experi-
mental group and used the materials prepared for this study
concurrently with Harper and Row basal readers and supple-
mentary materials. A separate fifteen minute period was
scheduled three days each week for concentrated practice
with the materials prepared for this study in addition to
their use five days each week during regularly scheduled
reading periods. The remaining eight classes were used as
the control group. The control group, like the experi-
mental group, used Harper and Row supplementary materials
and basal readers. The control group had a similar fifteen
minute period allotied for phonetic instructiOn three days
each week. A variety of teacher-made and commercially
produced materials were uéed by the éontrgl group during
this separate language period.

The classes were all located in the Fremont Unified
School District. The study began the second week in
September, 1972 with the administration of the Gates-
MacGinitie Readiness Skills Test4 by all first grade

teachers in the Fremont Unified School District. The study

4Arthur I. Gates and Walter H. MacGinitie,

"Readiness Skills," Gates-MacGinitie Reading Tests
(New York: Teachers College Press, Columbia University,
1969) .




4
‘was completed in March, 1973 with the giving of tﬁe Gates-

MacGinitie Reading Tests, Primary A, Form l.5 Final

evaluation was made from the two Gates-MacGinitie Reading

Tests.
JUSTIFICATION OF THE STUDY

Success in initial classroom instrucéion is more
important than providing remedy after failure. This is
particularly true in learning to read, since reading is
an essential basis for later school achievement.

Failure in reading often results as much from

children's inattention and indifference to the act of
learning to read as it does from lack of ability. The
author has found no "one way" in his experiences teaching
children to read in first grade, or in his research of the
literature, that could be called "the way." However, a
different approach in a novel mannér has often led some
lagging students to forget their dislike for reading and
drill. This study is an attempt to determine if a vocabu-
lary program that has been set to music is a valuable tool,
both in developing first grade reading skills as well as

providing a different approach in presenting materials that

will be both interesting and exciting.

5Arthur I. Gates and Walter H. MacGinitie, Gates-
MacGinitie Reading Tests, Primary A, Form 1 (New York:
Teachers College Press, Columbia University, 1965).

6Donald D. Durrell, "First-Grade Success Study: A
Summary," Journal of Education, CXXXX (February, 1958), 2.




Chapter 2

A REVIEW OF THE LITERATURE

AND RELATED RESEARCH
INTRODUCT ION

The initial portion of this chapter is concerned
primarily with auditory, visual, and linguistic abilities
as each relates to the reading process. The lack of or
possession of these skills relates in varying .degrees to ;n
individual's ability to recognize a word in isolation. If
the word is not a part of his sight vocabulary, the indi-
vidual's abilityAfo analyze it is also affected. A similar
relationship exists between unaerstanding sentence struc-
ture and comprehending complete sentences and paragraphs. ‘

The final section of this chapter concerns itself ’ - 1
with the fact that many of the skills considered essential

|

for a child's participation in a musical activity are also

considered important in beginning reading activities.l |

i
3 |

lgladys C. Uhl, "Singing Helps Children Learn How
to Read," Music Educators Journal, LVI (December, 1969),
45,




AUDITORY ABILITIES AS THEY RELATE
TO READING

While reviewing the characteristics of poor readers
Harris writes that:

Poor auditory perception is . . . very prevalent
among deficient readers. While showing normal hearing
on the usual tests, such children do not distinguish
small differences in the sounds of words (man and men
sound alike) and have difficulty in hearing the gound
of separate letters and phonograms within words.

The literature emphasizes the relationship 6flthe
ability to hear separate sounds in words, the ability to
listen, and the ability to read. Durrell and Murphy found
a relationship between reading and listening in children of
different ages.3 Fiedler, in a sfudy involving 1,180
children, found a similar relationship in primary-grade
children with hearing losses. She found that children with
hearing losses had problems in reading, spelling, and
phonics.4 However, Reynolds has found that there are indi-
cations that the reliance on auditory abilities as an aid

in reading decreases after third grade. His research

revealed no relationship between auditory abilities and

2Albert J. Harris, How To Increase Reading Ability
(4th ed.; New York: David McKay Co., 1961), p. 230.

3Donald D. Durrell and Helen A. Murphy, "The
Auditory Discrimination Factor in Reading Readiness and
Reading Disability," Education, LXXIII (May, 1953), 556.

) 4Mirian F. Fiedler, "Teachers' Problems with Hard
of Hearing Children," Journal of Educational Research, XLII
(April, 1949), Q}Q-ZZ.
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reading ability at the fourth gradé level.5 Murphy inves-
tigated the relationship of perception of word elements in
sight vocabulary growth, and concluded that "growth in
sight vocabulary in beginning'reading is related to per-
ception of word elements."6 Research by McNeil and Stone
supports this statement. They write that "to learn to
read, the child must be able to hear and distinguish the
separéte sounds in words."7

Sister Nila, in her study of first grade reading,
found four factors that appear to have a significant rela-
tionship to reading achievement. In order of importance

they are: (1) auditory discriminative ability, (2) visual

discriminative ability, (3) range of information, and

(4) mental age.8 Manning, in summation of the first grade

study he conducted under the sponsorship of the U.S. Office

of Education,.stresses that "the efficiency of early

intensive formal visual and auditory discrimination

5M. D. Reynolds, "A Study of Relationships Between
Auditory Characteristics and Specific Silent Reading
Abilities," Journal of Educational Research, XILVI (February,
1953), 439-49.

6Helen A. Murphy, "Growth in Perception of Word
Elements in Three Types of Beginning Reading Instruction,"
The Reading Teacher, XIX (May, 1966), 589.

7John D. McNeil and Janis Stone, "Note on Teaching
Children to Hear Separate Sounds in Spoken Words, ' Journal
of Educational Psychology, LVI (February, 1955), 13.

8Sister Mary Nila, 0.S.F., "Foundation of a
Successful Reading Program," Education, LXXIII (May, 1953),
543-55.




programs in developing readiness to read cannot be over-

emphasized . . ."9

VISUAL ABILITIES AS THEY RELATE
TO READING
- The importance of visual abilities as both

predictors and determiners of reading achievement is
emphasized by the fact that they are used as indexes of
readiness to read in most readiness tests. The Gates-
MacGinitie Readiness Skills Test which was used in this
study has seven subtasts. Two of the seven subtests
(visual discrimination and letter recognition) are tests of
visual skills and highly influence the total weighted score
thch is used to evaluate general reading readiness.lo

The literature sﬁbstantiates the importance of
visual discrimination abilities as predictors of success in
first grade reading. waever, Barrett, after a study of
visual discrimination tasks, writes, ". . . it is not

entirely clear which type of visual discrimination task

9John C. Manning, "Evaluation of Levels-Designed
Visual-Auditory and Related Writing Methods of, Reading
Instruction in First Grade," The First Grade Peading
Studies: Findings of Individual Investigations, ed.
Russell G. Stauffer (Newark, Delaware: Internatlonal
Reading Association, 1967), p. 72.

Oarthur I. Gates and Walter H. MacGinitie,
“Readiness Skills, Technical Supplement," Gates-MacGinitie
Reading Tests (New York: Teachers College Press, Columbia
University, 1969), p..2.




provides the most adequate basis for predicting achieve-

ment."ll Investigations of this question fall into two

" categories: (1) investigations of the ability to see

similarities and differences in letters and in words,
(2) and investigations of the dbility to see similarities
and differences among geometric forms and pictures.

Nearly forty years before this question was raised-
by Barrett, Gates constructed tests to measure visual
perception of digits, pictures, geometric designs, and
words. The summation of the data collected suggests that:

. « o perception tests utilizing digits and various

printed figures, activate reactions that exert very
little influence on reading and spelling, whereas those
perception tests which utilize words depend on reactions
that are very important factors in both reading and
spelling.l2 :

Paralleling this research, Gates, Bond, and Russell
subsequently investigated visual discrimination of words
with visual discrimination of pictures and geometric forms,
and concluded that the best predictors of reading
achievement in grade one are readiness tests that measure

an ability that is later used in reading.13

llThomas C. Barrett, "Visual Discrimination Tasks
as Predictors of First Grade Reading Achievement," The
Reading Teacher, XVIII (January, 1965), 276.
12Arthur I. Gates, "A Study of the Role of Visual
Perception, Intelligence, and Certain Associative Processes
In Reading and Spelling," Journal of Educational Psychology,
XVII (October, 1926), 44l.

13Arthur I. Gates, Guy L. bond, anu David H.
Russell, Methods of Determining Reading Readiness (New York:
Bureau of Publications, Teachers College, Columbia
University, 1930), p. 8.

19
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More recently, Marchbank and Levin investigated
cues which children use in worxd recognition. The final
: cénclusion of their study was that wqrd recognition was
dependent on specific letters in words, namely the first
and last letters. The overall shape of a word was not to
be considered as a prime factor in word recognition.14

Most recently, Whisler conducted a comprehensive
study of the effectiveness of vigual memory lessons upon
visual discrimination skill and reading success in first
grade. An analysis of the data demonstrated that this type
of training appears to be effe;tive in improving total
reading ability, especially word recognition skill.15
However, it is concluded by Whisler that ". . . this type
of training is not an aid in developing comprehension
skills."1®

Taking into account the studies reviewed pertaining
to visual abilities and how they relate to reading success,

it appears that learning to read requires rather exacting

visual discrimination and memory, especially of letters,

14Gabrielle Marchbanks and Harry Levin, "Cues By

Which Children Recognize Words," Journal of Educational
Psychology, LVI (April, 1965), 60.

) 15Nancy G. Whisler, "Construction of a Program of
Visual Memory Training and a Statistical Analysis of Its
Effects on Visual Discrimination Skill and Total Reading
Ability of First Grade Students" (unpublished Master's
thesis, California State University, Hayward, California,
1972), p. 167. '

16

Ibid., p. 168. -
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before positive transfer is exhibited in the reading
.process.

LANGUAGE ABILITIES AS THEY RELATE
TO MEANING IN READING

The ability fo_recognize words in isolation and to
apply word attack skills is valuable only if it makes
possible the reading and comprehending of complete éehtences
and paragraphs. For it must be considered that réadiné
does not take place unless the element of meaning is intro-
duced into the act of reading.17

Linguists write that meaning in speech is conveyed
through the use of pauses, through differences in pitch and
stress, and through intonation and rhythm.18 Similarly,
writes EStrang, comprehension of sentences and paragraphs is
dependent on the meaning conveyed by Qarious ar}angements
of words in sentences.19 Strang further suggests that
childrenrshould be taught to think of ". . . sentences as

constructions within ~constructions, rather than as strings

N of words.“20 She concludes that comprehension depends upon

17Albert J. Harris, How To Increase Reading ABility
(5th ed.; New York: David McKay Co., 1970), p. 390.

18Ruth Strang, "The Reading Process and Its
Ramifications," Developing Comprehension Including Critical
Reading, ed. Mildred A. Dawson (Newark, Delaware:
International Reading Association, 1968), p. 25.

P1pia., p. 26.
201pi4.




12
the skill to use the language, as well as knowledge of the
vocabulary pertaining to the passage analyzed.z;

Correspondingly, it is the opinion of Cammarota
that if children are given the opportunity to repeat word
érqups, and then to read éﬁe same word groups practiced in
sentences, children can be taught to intuitively read using

the groupings natural to speech.22

Cammarota, like Strang,
believes that meaning is conveyed using patterns of stresg
and word groupings.23

In support of these comments, several investi-
gations have shown that language factors which enable an
individual to obtain meaning from spoken language signifi-
cantly influence the ability to derive meaning from the
printed page. Goodenough found a moderate to marked
relationship (.79) between the ability to understand and
explain meanings of words in a vocabulary test and reading

ability.24

Russell's subsequent investigations of spelling
ability and its relation to reading achievement found a

highly dependable relationship (.80) between reading

2l1pia.

22Gloria Cammarota, "Word Groups in Speech and
Reading, " Developing Comprehension Including Critical
Reading, ed. Mildred A. Dawson (Wewark, Delaware:
International Reading Association, 1968}, p. 258.

231pia.

24Florence L. Goodenough, "The Reading Tests of the

Stanford Achievement Scale and Other Variables," Journal of
Educational Psycholoqy, XVI (November, 1925), 523-31.

’
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comprehension and word meaning.25 The research of Figurel
on the vocabulary of culturally disadvantaged children and
Thorndike's estimates of vocabulary knowledge for children
in grades two through six, showed that by grade six the
vocabulary level of the culturally disadvantaged children
studied had reached approximatély 3,500 woxds. Tﬁis is
comparable to the word knowledge of first and second
graders liviné in higher socioeconomic groups.26

Coésequently, considering the literature reviewed,
if reading competency is proportionate to an individual's
experience with language as research implies, then reading
programs need to provide as many opportunities as possible
to practice differences in pitches, rhythms, and stresses.
All of these are factors that give meaning to language,
both spokep and written. Without meaning, language serves !
no purpose.

THE RELATIONSHIP OF MUSICAL
ACTIVITIES TO READING
Little appears to have been researched or written

about the interdisciplinary subject of music and the

25h,vid H. Russell, "Spelling Ability in Relation
to Reading and Vocabulary Achievements," Elementary English
Review, XXIII (January, 1946), 32-7.

26J. Allen Figurel; "Limitations in the Vocabulary
of Disadvantaged Children: A Cause for Poor Reading,"
Developing Comprehension Including Critical Reading, ed.
Mildred A. Dawson (Newark, Delaware: International Reading
Association, 1968), p. 1l16.

¥
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teaching of reading. This is in spite of the fact that
many of the skills considered essential for a child to
participate in a musical activity (including choral reading)
are also considered important in beginning reading by both
teachers and writers of texts for elementary t:eachers.z'7
Bereiter and Engelmann begin their chapter on "Music for
the Preschool" by stating:

Music can be used as a very effective language
builder. Songs present statements: songs usually
provide a great deal of repetition of these statements:
the statements are made easier for the child to
process. The tempo of most songs is slow enough that
the parts of the statement are distinct and the chiid
is able to become aware of the words and their proper
pronunciation.?

The findings of Holmes, in his investigations of

' personality and spelling ability, supports the arguments
that there q;é correlations between skills considered
_essential for a child to participate in a musical activity
and skills also considered iﬁportant for success in reading.
Holmes found that the combination of phonetic associations,
linguistic intelligence, tonal memory, and pitch likely
accounted for from 40 to 50 percent of the differences of

spelling ability in high school and college students.29

27Gladys C. Uhl, "Singing Helps Children Learn How
to Read," Music Educctors Journal, LVI (December, 1969), 45.

28Carl Bereiter and Siegfried Engelmann, Teaching
Disadvantaged Children in the Preschool (Englewood Cliffs,
N. J.: Prentice-Hall, 1966), p. 210. ’

29

Jack A. Holmes, Personality and Spelling Ability

(Berkeley: University of California Press, 1959), pp. 213-14.
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There are many similarities in learning to read
music notation and in learning to read words. Anderson
describes learning to read music as ". . . learning to

."30 Harris,

translate symbols into meaningful sounds. . .
when writing about "the nature of reading," states:
. . . reading is the meaningful interpretatioﬁ of T
written or printed verbal symbols. It can apply also
to the interpretation of mathematical symbols, musical
notation, codes, and other symbolic systems. . . W31
Thexe has been limited experimental research of the
hypothesis that teaching music reading skills will bring
about significant gains in basic reading skills. The most
extensive research to daée has been carried out by
Movsesian. Movsesian studied the influence of teaching
nusic reading skills on the development of basic reading
) skills. The population of his study consisted of 135
children. Mcvsesian concluded that the teaching of music
reading brought about significant gains in basic reading
skills, significant improvement in oral reading, and

efficiency in the development of reading qomprehension.32

30

John M. Anderson, "Improving Reading Skills
Through Experiences for the Non-Musical Teacher," The Many
Facets of Reading, Thirty-fifth Yearbook of the Claremont
Reading Confererice (Claremont, California: Claremont
Graduate School Curriculum Laboratory Press, 1971),

pp. 179-80.

31Albert J. Harris, How To Increase Reading Ability
(5th ed.:; New York: David McKay Co., 1970), p. 3.

32Edwin A. Movsesian, "Reading Music--Reading
Words," The Journal of the National Education Association,
LVIII (January, 1969), 42-3.
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Project Thrust, a pilot study in Riverside County,
California, attempted to prové that experiences in muaic
would raise reading scores. While the results of the study
tended to support Movsesian's stuéy, the small number of
students (three experimental classes and three control
classes) involved in the experiment makes the results
questionable.33

The singing of phrases or sentences involves both

rhythm and phrasing. Moreover, learning to sing a phrase
or sentence sets up kinesthetic patterns in the throat, in
the mouth, and in the lips that serve as clues for both
child and adult. Kuhmerkexr describes an experisnce that
many people have had:

The phenomenon is familiar to most adults: get
them "started" and they continue the lyrics of a song
without the conscious effort involved in other kinds
of memorization.34 :

Férnald supports this when she writes that some

individuals

. « o remember things in terms of their own
movements. In the case of a word, individuals . . .
would think of the word in terms of lip and throat

movements or of the movement of the hand in writing
the word.33

33"Experience in Music Lifts the Reading Scores,"
Public Education Bulletin, Riverside County, California,
November, 1969, »n. 1l.

34Lisa Kuhmerker, "Music in the Beginning Reading
Program," Young Children, XXIV (Jaruary, 1969), 159.

35Grace Maxwell Fernald, Remedial Techniques in
Basic School Subijects (New York: McGraw-Hill Book Co.,
1943), p. 182. -
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Present day musicians and teachers of music think

of music as more than rhythm and melody.

They see it as an organized sound; chanted,
shouted, played, clapped, tapped, taped, et-cetera; an
activity through which every child can have a_meaning-
ful, successful, aesthetic experience. . . . 6

Durrell and De Milia write about the reading experiénce

in a similar vein:

Every child would like to read with exXpression,

" putting as much emotion into his reading as he does
into speech. His speech is filled with expressive
animation; he wants to command attention, to interest
or astonish the listener. His voice, his facial
expression, his gestures convey the high significance
of his message. Speech is his tool for getting
favorable action and attention: he may be in high
delight, in desperate need, in utter distress, in tense
anger, in bewildered confusion; but whatever he says,
his emotion is revealed in_his speech, facial
expressions, and gestures.

Kuhmerker considers music a vehicle through which
the vocabulary and the meaning of a song is introduced as a
song is memorized.

After learning the song by rote, the children will
be familiar with the vocabulary and sentence structure
of the text when the teacher presents it as a wall
chart or in some other printed form for analysis. It
is at this point that reading instruction begins, and
all of the customary word recognition skills such as
configuration clues, phonics, and structural analysis
can be used. The song has served its purpose by making
the introduction to new words a multi-sensory expe-
rience.3

36Andérson, p. 179.

37Dona1d D. Durrell and Lorraine A. De Milia,
Playvs for Echo Reading, Teacher's Manual (New York:
Harcourt, Brace and World, 1970), p. 3.

38Kuhmerk.er, p. 159.
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Russell and Ousley, in the Ginn readiness program,
extensively use music and songs to provide for a variety of
enrichment activities. Songs are specificaliy used to
develop new vocabulary, word meaning, auditory acuity, and
rhyming ability. Songs are also used for dramatic play,
speech improvement, and rhythmic interpretation.39

Morgan, when writing about how to "sharpen up the
flattest class . . ." using music, describes how

Children enjoy doing things that have music asso-

ciated with the subject or task. And teachers realize

that learning activities can be enlivened and strength-
ened through the use of music in the classroom.40

Corresponding to this, teachers have observed that
many reading problems ". . . develop as much from . . .
inattention and indifference as from lack of ability.“41
Nearly the same observations have been made by Durrell.
Two . . . factors appear to be of importance to
success in first-grade reading: interest in printed
words and books, and the ability to maintain attention
in the reading task.
Concerned with the problem of maintaining interest

in the reading task, Uhl proposes a different approach

39paviqa H. Russell ard Odille Ousley, Manual for
Teaching Fun With Tom and Betty (rev. ed.; Boston: Ginn

40Rebecca Morgan, "Sing a Song of Subjects," Grade
Teacher, XXCIX (September, 1971), 76.

41

Uhl, "Singing Helps Children Learn," p. 45.

42Donald D. Durrell, Improving Reading Instruction
(New York: Harcourt, Brace and World, 1956), pp. 43-4.
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using songs and music as an aid in the teaching of

reading.

As singing is presented from a different book
using a different approach . . . lagging students will
sometimes forget their dislike for reading ‘and phonics
and slip into singing words they would never have
attempted to read.43

There was a period of several years that reading
instruction was in many instances based upon the premise

that reading should be taught primarily through visual

clues.44 Linguists ". . . are now beginning to remind us

that language is learned first aurally and then visually.“45

Lefevre feels strongly that

The first understanding to be reached in attempting
a fresh approach to basic language learning is that
"language is fundamentally and primurily audio-lingual,"
a matter of mouth and ear. Writing and printing are
based on speech and derived from it; their visual
representation of certain aspects of language reminds
the ear not only of the sounds of the words, but af our
native American English intonation, the overall melody
and rhythm of entire utterances.

The following chapter describes the resea;éh design
of the study and the procedures followed in conducting the

investigation.

43Uhl, “sSinging Helps Children Learn," p. 45.

44Kuhmerker, "Music in the Beginning Reading
Program," p. 159.

451pi4.

46Carl A. Lefevre, Linquistics and the Teaching of -

Reading (New York: McGraw-Hill Book Co., 1964), p. 4.




Chapter 3

PLAN AND PROCEDURE OF THE STUDY “

The primary purpose of this study will be to
determine whether practice with correlated supplementary
vocabulary materials that introduce the element of music
and song will contribute to the development and improvement
of the baéic first grade reading skills; specifically, the
ability to recognize or analyze isolated words and the
ability to read and understand whole seﬁtences and para-
graphs.

The test of this study is based on the null
hypothesis that the materials prepared by the author will
not cause a higher level of achievement in vocabulary
skills and in comprehension skills as measured by the
Gates-MacGinitie Reading Tests, Primary A, Form 1.

The purpose of this chapter is to detail the

research method used in the study and the procedure in

which the study was carried out.
RESEARCH METHOD

An experimentél research design was employed which
involved the selection of a control group and an experi-
mental group. The Gates-MacGinitie Readiness Skills Test

20
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was administered in September to measure the differences
between the first grade populations of the control and the
experimental groups. The Gates-MacGjaitie Reading Tests,
Priwary A, Form 1 was administered in March to both groups
to measure the effectiveness of‘the experimental materials
that were introduced in September to the experimental
groups. The test scores derived at the beginning and the

" end of the study period were computed for standard devi-
ation and mean differences. T tests were used to test the

mean differences of both groups in September and in March

as well as to test the null hypothesis stated in Chapter 1.
DESCRIPTION OF POPULATION

The children and teachers involved in this study
come from six schools located in the Fremont Unified School
District, Alameda County, California. The greatest
percentage of the children participating in the study come
from middle economic-level homes. The mobility of the

student population of the schools studied was minimal.

Selection of Schools

Schools selected for the study were selected at
random from schools in the district that used the Harper
and Row Basal Reading Series as their primary text. The
first grades at each school subsequently became the study

groups (control and experimental).
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Reading Specialists

The reading specialist at each school was involved
as both a monitor and a participant. Besides their éaily
work with the teachers and children, reading specialists
kept the following records: (1) amount of time the
materialé prepared for this study were used by the experi-
mental group (2) amount of time teacher-made or supple-
méntary @aterials were used by the control groups. Reading
specialists at eachischool also completed a Variable
Evaluation Form that was used as the basis of judging the
compatibility of the experimental and control group
teachers. The teacher variable portion of the question-
naire asked for a judgment of both personal qualities and
teaching abilities of the teachers involved in the study. B
Two other variables were examined on the questionnaire:'
(1) materials, and (2) other factors‘that migh£ influence
the study. A copy of the Variable Evaluation Form may be

found in Appendix A.
FINAL STUDY POPULATION

Children included in the study were those children
who, completed both the Gates-MacGinitie Readiness Skills
" Test and the Gates-MacGinitie Reading Tests, Primary A,

Form 1.




23

ize of Population

The study populatioﬁ consisted of 40? first grade
children. A count of the number of boys and gifls showed
that there were 103 boys and ninety-five girls in the ,
conérol group (198 total) and 108 boys and ninety-six girls

in the experimental group (204 total).
SCHOOL PROGRAMS

Both control and expevimental group schools
operated under the regular éurrigulum guidelines authorized
by the Fremont Unified School District. Special projects
- funded by federal or state monies were not in operation at
any of the schools.

Each group (control and experimental) used Harber
and Row basal reading materials and manuals as guides for
the teaching of reading. An equal amount of time was spent
in roth. the experimental and control dgroups in reading
activities. The difference was that the control group did
not use the materials developed for the experimental group.

The experimental group was guided by a teacher's
manual (see Appendix B) which explained exactly how the
supplemental materials were to be used. Workshops were
given by the researcher in order to avoid any misinter-
pretations of how the materials were to be used and to

provide uniformity in testing. Reading specialists in the




24
control schools acted as monitors to avoid aﬁ& introduction

of the experimental matérials at those schools.
MATERIALS USED

Harper and Row Sugglementar&
Materials and Basal Readers

Both the experimental and the control groups used
the following Harper and Row Basic Reading Program materials:
Janet and Mark, First Preprimer

outdoors and In, Second Preprimer

City Days, City Ways, Third Preprimer

Just_ for Fun, Fourth Preprimer
Preprimer Workbook (used with all four.preprimers)
Duplicating Masters (used with all four preprimers)

Around the Cornerx, Primer

Workbook for Around the Corner
Duplicating Masters for Around the Corner

Real and Make-Believe, First Reader

Workbook for Real and Make-Believe

From Elephants to Eskimos, Subject Matter Strand

Workbook for From Elephants to Eskimos

Examination of the information obtained from the
Variable Evaluation Form indicated a'variety of commercial
and teacher-constructed games and materials present in the
classrooms of the control and experimental groups.
Teacher~constructed materials appeared to correlate most

closely with Harper and Row reading materials. However,

34
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quality and amount varied greatly from classroom to class-

xoom.

Sound-Word-Sentence-
Meaning Song Cards

The main variable in this study has been the use of
the materials developed for this experiment (a complete set
of Sound-~Word-Sentence-Meaning Song Cards can be found in
Appendix B). The au£hor correlated these materials with
the Harper and Row Basic Reading Program through the use,
primarily, of its preprimer vocabulary. The vocabulary of‘
the cards follows as closely as possible the same sequence
of vocabulary introduction as is used in the four pre-

!primers of the Harper and Row Basal Reading series. The
intent of these materials is to develop and strengthen
early in the first grade experience the ability to hear and
visually recognize separate sounds in words, as well as to
familiarize the children with the vocabulary they will
encounter in the basal texts. Consequently, a sound
element was selected from each vocabulary word, stressed in
isolation, spoken next in the context of the word, and
finally the word is used in the context of a sentence. The
use of the word in a sentence provides some development of
,éhe meaning of the word. However, further meaning is
Beveloped through the use of questions that are provided on
the back of each Sound-Word-Sentence-Meaning Song Card.
Many repetitions of the word elements and sentences are

provided for as the cards are sung to the tune of "Skip to

35
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My Lou" (see teacher's manual for Sound-Word-Sentence- .
Meaning Song Cards for music, Appendix B). These materials
were set.to music and song with the thought that songs have
advantages of beiﬁg able to present patterned drill without

the deadly monotony that affects many programs.
TESTING

Two tests of the Gates~-MacGinitie Reading Tests
were used in the experiment: The Readiness Skills Test and
the reading achievement test, Primary A Test, Forﬁ 1.

The Gates-MacGinitie Readiness Skills Test was
given in September and was used to evaluate the general
reaéing readiness of the experimental and control groups
and to test for differences between the two populations.

The Gates MacGinitie Reading Tests, Primary A, Form
1, was given the last week of February and was used to eval-
uate tﬁe deveiopment of vocabulary and comprehension skills.

Publisher's correlatiohs between the scores of the
Readiness Skills Test and the Vocabulary and Comgrehension
subtests of the Gates-MacGinitie Reading Tests, Primary A,
Form 1, show a moderate relationship for the vocabulary
subtest (.60), and a fair degree of relationship for the

comprehension subtest (.59).l

lArthur I. Gates and Walter H. MacGinitie,
"Readiness Skills, Technical Supplement," Gates-MacGinitie
Readiness Skills Test (New York: Teachers College Press,
Columbia University, 1969), p. 3.
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To assure.uniformity_in test procedures, a workshop
was conducted for all first grade teacﬁers and reading
specialists prior to the giving of the readiness test in
September. In February a workshop was held for all reading
specialists, who in turn supervised and monitored the
administration of the Gates-MacGinitie Reading Tests,
Primary A, Form 1. The rollowing timetable was used to
‘administer the tests: . h
Gates-MacGinitie Readiness Skills Test
given September 11 through September 15, 1972.

Gates-MacGinitie Reading Tests, Primary A, Form 1,

given February 26 through March 2, 1973.

N
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Chapter 4

ANALYSIS OF THE DAT

————

INTRODUCTION

The preceding chapter described the design used in
conaucting the experimental phase of the sﬁudy.‘ It
explained the procedures employed, the description of the
population, selection of the teachers, selection of the
children, school programs, testing, and materials used.
"This chapter presents an analysis of the data collected.

The analysis is accompanied by tables which present
comparison of means, standard deviations, differences
between means, and levels of significance. Graphs showing
equivalent centile scores are used so that a visual presen-
tation of thé results may be included._ As a further means
of making the scores of the different tests directly
comparable, the raw scores of the different tests have been
changed to normalized standard scores (The Gates-MacGinitie
Readiness Skills Test and the Gates-MacGinitie Reading
Tests, Primary A, Form l. Each has a normalized standard

score mean of 50, and a standard deviation of 10).

28
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STATISTICAL PROCEDURES

Mc.n and standard dngations were computed for each
group (experimental and cpntrol)ron the Gates-MacGinitie
Readiness Skills Test given in September and the Gates-

! MacGinitie Reading Tests, Primary A, Form 1l given in
February. These scores were then used to obtain the
standard error of the difference £etween the means of the
readiness and of the vocabulary and comprehension tests.
T scores were then obtained from the collected data by
dividing the observed difference between the two means by
the standard error of the difference between éhe means.1

The criterion for the interpretation of the null
hypothesis was arbitrarily set at the following levels as
detailed by Johnson:

The custom is to reject the hypothesis tested if
the observed value of the ¢riterion is gyr~ater than
(lies beyond, usually) the 1 per cent point, to remain
in doubt if it lies between the 5 per cent and 1l
per cent points, and to accept the hypothesis if the
criterion is less than the 5 per cent point.2

Since the samp%e size was large (204 children in
the experimental group and 198 children in the control

group), degrees of freedom for t values were established at

infinity. Critical t values are 3.291 for the .00l level

1Robert H. Koenker, Simplified Statistics (Totowa,
New Jersey: Littlefield, Adams & Co., 1971), p. 8.

2Palmer 0. Johnson, Statistical Methods in Reseaxch
(New York: Prentice-Hall, 1949), p. 65.

Q ‘ 39
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of probability: 2.576 for the .0l level of probability: and
1.960 for the .05 level of probability.

ANALYSIS OF READINESS DATA

Gates-MacGinitie Readiness

Skills Test .

The results of the readiness test (see Table 1)
indicated a close alignment of the two means .experimental °
mean 56.26; control mean 56.67: difference between means:
.4)). Subsequently, the sgandard error of the difference
between the two ﬁeans was determined to ascertain whether

or not the difference between the experimental mean and the

~control mean on the readiness test was significant or

merely due to chance. Since the actual difference between
the means of the two grouﬁs (.41) is considerably less than
3 standard errors (2.278) and less than 1 standard error
(.759), no significant difference between the means of the
two populations could be found. The t test was then
administered and the observed value of t (.54) was less.
than the .05 level of probability (1.960). Again, it can
be concluded that there is no significant difference between
the mean scores of the control and the experimental groups
in September at the readiness level. éﬁ

Table 1 presents a comparison of means, standard
deviations, differences between means, and levels of

significance for each of the first grade groups tested

(control and experimental).
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Table 1

A Comparison of Standard Scores Achieved
by the Control and Experimental Groups
on the Gates-MacGinitie Reading
Readiness Skills Test

Experimentéla Contro;l.a
Mean; S.D. _ Meanp  S.D. Mj-Mj £P
56 .26 7.17 56.67 8.03 .41 .54%

ANumber Experimental = 204; Number Control = 198.
bDegrees of Freedom = infinity (population greater
than 120). ‘

ClLess than the .05 level of probability, therefore,
not significant.

Comparison to National

Norms

Tt was desired to discover how the readiness scores
of the experimental group (mean: 56.263 standard devi-
ation: 7.17), and the control group (mean: 56.67:
standard deviation: 8.03) compared with the nationwide
standardization of the Gates-MacGinitie Readiness Skills
Test (mean: 50; standard deviation: 10). The t test was
applied separately for each group (experimental and control)
against the normalized standard score mean and standard
deviation of the Gates-MacGinitie Readiness skills Test.
Since the observed value of t (12.49) for the experimental
group and the observed value of t (11.69) for the control

group are both considerably greater than the .00l level of

41 °
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probability (3.291), one can conclude that there is a
highly significant difference between the readiness scores
of the population selected for this study and the norming
populatién of the Gates-MacGinitie Readiness Skills Test.
Table 2 compares normalized standard scores of the
Gates-MacGinitie Readiness Skills Test with the readiness
standard scores aéhieved by the study population (control

and experimental).

Table 2

Study Population Standard Scores Compared
to Gates-MacGinitie Readiness Skills
Test's Nationwide Norms

Group Mean S.D. M;-M3 My-M3 t
 Experimental 56.267 7.17  6.26 12.49°2
Control 56.67,  8.03 6.67 11.69%

Gates-MacGinitie 50.003 10.60

f

aSignificant at the .001 level of probability.

-

Teacher Variable

Realizing that scores may be influenced by factors
'other than the dissimilarity of study populations, teacher
variable was also examined. Reading specialists at each
school completed the Variable Evaluation Form found in
Appendix A. Reading specialists were chosen to complete
the Variable Evaluation Form because of their daily work in

classrooms with the teachers involved, as well as their

: ' 42
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daily work with all teachers in grades kindergarten through
third.

Reading specialists monitoring the experimental
group evalﬁated 67 percent of their first grade teachers as
superior in ability, 33 percent as average in ability, and
none of their teachers as below average in ability. The
control group reading specialists evaluated 89 percent of
- their first grade teachers as superior in ability; 1l
percent average in ability: and none of their teaéhers as
below average in ability. The .eeling was expressed that
in most instances, principals were careful to place good
teachers in their first grade classes. The t test was
applied to the percentage of teachers judged éuperior in
each group. Since tke observed value of t (1.169) is less
than the ,05 level of probability (2.120), one can conclude
that there is no significant difference between the per-
centage of teachers rated superior and average in either
group.

Table 3 evaluates the overall classroom strengths

“of the teachers in the experimental and control groups.

o, i




Table 3

Analysis of Teacher Variable

Superior Average Weak Total

Group No. % No. % No. 9% . No. % t

Experimental 6 67 3 33 0 0 9 100 1.169

Control 8 89 1 11 0 0 0 100

3less than the .05 level of probability, therefore,
not significant. ) ‘

Summary of Readiness Data

Analysis of the study population réaainess test
scores (control and experimental) supports the assumptions
that the populatioﬁs selected for the study were drawn at
random from similar populations whose means and standard
deviations are equal. Teacher competency appears statis-
tically equal. However, broad conclusions or general
statements~pertaining to other students in other schools or
geographic areas cannot be made from the results of this
experiment unless the differences between the study popu-
lation and the norming population of the Gates-MacGinitie
Readiness Skills Test are taken into consideration.

ANALYSIS OF VOCABULARY AND
COMPREHENSION TEST DATA

The t test was applied to the vocabulary and the

comprehension tests of the Gates-MacGinitie Reading Tests,
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Primary A, Form 1, to assess whether or not the two groups
differed in achievement twent&-two weeks after the intro-
duction of thé materials prepared for this study.

Analysis of Vocabulary
Test Data

Vocabulary mean scores were first examined to
determine the significance of the difference between the
two means (experimental mean: 59.64; control mean: 57.74;’
difference between means: 1.91). The observed value of
t (2.298) was found to lie between the .01l level of prob-
ability (2.576) and the .05 level of probability (1.960).
Consequently, there was doubt as to the degree of signif-
icance of the differencé between the vocabulary mean scores
of the two groups (control and experimental).

Table 4 examines the standard scores achieved by
the control and experimental groups on the vocabulary
sﬁbtest of the Gates-MacGinitie Reading Tests, Primary A,

Form 1, in February.

45




36

Table 4

A Comparison of Standard Scores Achieved
by the Control and Experimental Groups
on the Vocabulary Subtest of the
Gates-MacGinitie Reading Tests

Experimental Control
Primary A, :
Form 1 59.65 7.56 57.74 9.07 1.91 2.30°
(Vocabulary)

aSignificant at the .05 level of probability.

Further testing was necessary to determine if
significant gains had been made by the experimental group
on the vocabulary subtest. Consequently, to answer this -
question, the means of the control._and experimental groups
were compared individually against their respective
readiness score means (experimental mean: 56 26: control
mean: 56.67). The observed value of t (4.653) for the
experimental group exceeded the .00l level of probability
(3.291), indicating that a highly significant difference
between the two mean scores (readiness and vccabulary) had
occurred. However, the observed value of t (1.244) for the
control group was less than the .05 level of probability
(1.960) indicating that no significant difference between
the two mean scores (readiness and vocabulary) had

occurred.
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Conclusion of Vocabulary
Test Data

The results support the conclusion that the dif-
ference between the two samples did not occur by chance.
This enables the first portion of the null hypothesis,
which states that the materials prepared by the author for

this study will not cause a higher level of achievement in

vdcabulary skills as measured by the Gates-MacGinitie

Reading Tests, Primary A, Form 1, to be rejected.
‘Table 5 illustrates the differences that had
occurred between the mean scores achieved by each group on

the readiness and vocabulary tests.

Table 5

A Comparison of Readiness Standard Scores
and Vocabulary Standard Scores
Achieved by Each Group

-

Readiness Primary A
Skills Test (Vocabulary)

Meanj S.D. Meanj S.D. Mi-Mp t

Experimental 56.26  7.17 . 59.65  7.56 3.39  6.41°%

Control 56.67 8.03 57.74  9.07  1.07 1.66°

aSignificant at the .001 level of probability.

bLess than the .05 level of probability, therefore,
not significant.
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Analvsis of Comprehension
Test Data

Comprehension mean scores were examined last to
determine the significance of the difference between the
two mean scores (experimental meun: 59.05; control mean:
56.54; difference between mean scores: 2.51). Since the
observed value of t (2.796) is greater than the .0l level
of probability (2.576), one can conclude that there is a
significant difference between thé comprehension means of
the two groups.

Table 6 shows the standard scores achieved by the
control and experimental groups on the comprehension sub-
test of the Gates-MacGinitie Reading Tests, Primary A,

Form 1, in February.

Table 6

A Comparison of Standard Scores Achieved
by the Control and Experimental Groups
on the Comprehension Subtest of the
Gates-MacGinitie Reading Test

Experimental Control
Mean; S.D. Meanj) S.D. M;-Mp t

Primary A,
Form 1 59.05 8.44 56.54 9.54 2.51 2.80
(Comprehension)

aSignificant at the .0l level of probability.

The comprehension mean scores of the control and

experimental groups were next compared individually against
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their respective readiness mean scores (experimental
readiness mean: 56.,26: control readiness mean: 56.67).
The observed value of t (4.719) for the experimental group
exceeded the .00l level of probability (3.291), indicating
that a highly significant difference between the two mean
scores (readiness and comprehension) had occurred.
However, the observed value of t (.192) for the control
group was less than the .05 1eve1_of probability (1.9€0),
indicating that no significant difference between the two
mean scores (readiness and comprehension) had occurred.

Table 7 shows the differences that had occurred
between the mean scores achieved by each group on the

readiness and comprehension tests.

Table 7

A Comparison of Readiness Standard Scores
and Comprehension Standard Scores

9

Readiness Primary A
Skills Test (Comprehension)

/ M;-M;  S.D.  Mean, S.D. M-M; t

a

b

Experimental 56.26 7.17 59.05 8.44 2.79  4.72
Control \\ 56.67 8.03 56.54  9.54 .13 .19
a \
Significant at the .001 level of probability.

b

not significant.

Les;\than the .05 level of probability, therefore,




40

Conclusion of Comprehension

Test Data

The testing of this study was based on the null
hypothesis that the mate;ials prepared by the author‘will
not cause a higher level of achievement in vocabulary
skills and in comprehension skills as measured by the
Gates~MacGinitie Reading Tests, Primary A, Form 1. The
first portion of the null hypothesis has previously been
rejected. The second part of the null hypothesis, stating
that the materials prepared by the author will not cause a
higher level of achievement in comprehension skills as
measured by the Gates-MacGinitie Reading fests, Primary A,

Form 1, also is rejected.
SUMMARY OF ANALYSIS

The previously described tests of significance
enabled the null hypothesis, that the materials prepared by
the author for the study will not cause a higher level of
achievement in vocabulary and in comprehension skills as
measured by the Gates-MacGinitie.Reading Tests, Primary A,A
Form 1, to be rejected.

INFERENCES AS TO THE VALUE
OF THE MATERIALS

Analysis of the tests of significance performed

also allows certain inferences to be drawn as to the value

of the materials prepared for this study with reference to
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the first grade population studied. Keeping in context the
higher mean scores of the study population to the norms of
the test instruments used, it appears that a supplementary
‘vocabulary building program correlated to the vocabulary
and content of the Harper and Row basal series merits
consideration as a valuablé supplementary program.for first

grade children using the Harper and Row Basal Series.

Chart 1 utilizes centile scores to show mean levels

of the control and experimental groups after twenty-two

weeks of reading instruction.

Centiles

.Experimental Control

. Vocab.

Chart 1

A Comparison of Vocabulary and Comprehension
Centile Mean Scores Achieved
by the Study Population

1
o1




Chapter 5

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

FOR FURTHER RESEARCH
SUMMARY

The purpose of this study was to determine whether
practice with correlated supplementary vocabulary materials
that introduced the element of music and song into the
reading program, would contribute to the developmént and
improvement of, basic first grade reading skills; specif-
ically, the.". . . ability to recognize or analyze isolated

words" and ". . . the ability to read and understand whole

senteﬁces and paragraphs.“l

Studies and articles found in the literature that
related to the problems stated above were reported. There
was a great amount of research directly pertaining to the
ability to recognize and analyze isolated words, and to the
ability to read and understand whole sentences and para-

graphs. However, although many articles were reported,

1Arthur I. Gates and Walter H. MacGinitie,
"Teacher's Manual, Primary A," Gates-MacGinitie Reading
Tests (New York: Teachers College Press, Columbia
University, 1965), p. 1.
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research related specifically to the interdisciplinary
subject of music and the teaching of reading was minimal.

An experimental research design was employed which
involved the random selection of schools for the control
and the experimental groups. The study involved 402
students from seventeen first grade classes in Fremont,
California. Children in the study came from middle
économic—level homes. The mobility of the student popu-
lation was minimal.

Each group used the Harper and Row Basal Reading
materials and manuals as guides for the teaching of reading.
An equal amount of time was spent by the experimental and
control groups in reading activities. Reading specialists
at each school monitored the use of the materials prepared
for the study, as well as recorded time spent in reading
activities (control and experimental). The difference
between the control and experimental programs was that the
control group did not use the materials developed for the
experiment.

Two tests were used: the Gates-MacGinitie
Readiness Skills Test, and the Gates-MacGinitie Reading
Tests, Primary A, Form l. Analysis of the readiness test
data supported the assumptions that the populations were

drawn at random from similar populations who were statis-

tically equal.
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The t teét was used to test the null hypothesis.-
T tests of the data obtained enabled the null hypothesis,
that the materials prepared by the author for the study
would not cause a higher level of achievement in vocabulary

and comprehension skills, to be rejected.
CONCLUSIONS

The following conclusions are based on the analysis.
of the data collected: |

1. Children in the experimental group, using a
supplementary vocabulary building proéram correlated to the
vocabulary and content of the Harper and Row Basal Reading
Series, scored significantly higher in the ability to
recognize or analyze isolated worxds.

2. Significantly higher scores were similarly
shown in the ability to read and understand complete
sentences and paragraphs.

3. Rroad conclusions or general statements per-
taining to other students in other schools or gecgraphic
areas cannot be made from the results of this experiment
unless the differences between the study population and the
norming populations of the‘Gates—MacGinitie Reading Tests
(Readiness and Primary A) are taken into consideration

(see Chapter 4).
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SUGGESTIONS FOR FURTHER RESEARCH

Recognizing that there are many factors that affect
a child's ability to read, the following recommendations
are made pertaining to further research: _

l. Further study would be helpful in determining
the degree of influence the five workshops conducted by the
author had upon the final results. .

2. The materials for this study were prepared with

four aspects of the reading process in mind: (1) the

ability to repeat a sentence spoken by another individual,

~(2) the ability to hear and recognize separate sounds in

words, (3) the ability to hear sepgfate words in sentences
and note their position within a model sentence, and (4) the
ability to apply either phonetic skills or syntax skills in
anéwering questions pertaining to the meanings of words in
the sentences tauéht. It would be valuable to know whicn
of ‘these abilities, or combination of abilities, has the
greatest influence on success in beginning reading.

3. Songs were used to provide many repetitions of

sounds 1n isolation, sounds in the context of words, and

words in the context of senténces. How significantly did
the factor of repetition account for the gains shown?
Woula similar materials be as effective if the element of
music and song were eliminated?- Further studies might

explére these questions.
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4. The Sound-Word-3entence-Meaning Cards used
consisted of 150 2% by 11 inch flash cards that emphasized
word elements witﬁin selected key words. Many of the word
elements used occur infrequently and have little phonetic
application. Did the techniques employed in this study
introduce the factor of mnemonics? This factor might be
investigated in future studies. .

5. The vocabulary of the Harper and Row Basal
Reading Series does not follow a pattern of strict control
of sound-symbol relationships. Would like or greater
results be achieved if similar materials were prepared for
a reading series that strictly controllec sound-symbol
. relationships?

' 6. No attempt was made to test whether the chil-
dren involved in the experiment were benefiting from the
specific words taught by the Sound-Word-Sentence-Meaning
Cards. Hindsight suggests that a series of ten or fifteen
criterion reference check tests could have been developed
or should now be developed as a follow-up for this study.
This might or might not preéisely measure whether the
materials and the activities associated with the materials
were responsible for the statistical gains shown.

7. Parental reaction to the Play-At-Home Games  was
not examined during the course of this study. Since the
Play-At-Home Games were an integral part of this study,

their effectiveness should be examined in detail.

(VF]
c-".\
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VARIABLE EVALUATION FORM

This form has two purposes. The first purpose is
to evaluate the overall classroom strengths of the teachers
in the experimental and control groups. A fair evaluation
of the materials constructed for thies experiment cannot be
made unless this factor is taken into perspective. So that
the information gathered on this form may be kept confi-
dential, use no names on this paper (neither teacher nor
school). For your reference only, designate the teachers
in your school by number. Use a separate form for each
teacher involved in this project at your school.

The second purpose of this form is to make a
listing of supplementary reading materials and programs
other than Harper and Row that are being used at your
school.

- 1. 'Teacher number ( )
2. Control or experimental group? ( )

3. This teacher displays the following characteristics
(check the statement which appears to be most true):

3.1  Displays both personal qualities and teaching
abilities that would be considered superior in a
first grade teacher. ( )

3.2 Displays both personal qualities and teaching
abilities that would be considered satisfactory,
but not superior in a first grade teacher. ( )

3.3 Personal qualities and teaching abilities would
likely be judged below average if a comparison
were made with other first grade teachers you
have observed. ( )

4. Please list those supplementary reading materials other
than Harper and Row that are used in thi§ qlass

" (commercial and teacher-constructed). ’ SRR NI

»

5. Please list special programs in your school that might
have influence on test 'scores.
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GOALS AND SUGGESTED USES FOR SOUND-WORD=-
SENTENCEZ-MEANING SONG CARDS
AND PLAY-AT-HOME GAMES

By using songs, word riddles, and vocabulary mainten-
ance games (the Play-at-Home Games), it is the intent of
these materials to supplement and strengthen your present
Harper and Row Basic Reading Program. Primarily preprimer
and primér Harper and How goca ulary words have been used
in the writing and preparation of these materials. Some
key words have been taken from the first, second and third
readers of Harper and Row.

1. "Cards 1-26 (color-coded red) and Play-at-Home

Game 1 can be used in kindergarten to introduce the
letters of the alphabet, their sounds, and the vocabe
ulary of preprimers one and two of the Harper and Row
Basal Reading Series. The goal at this level 1S to
Teach that getfers have sounds, that the letters and
their sounds become words, and that words used together
become sentences. Since only singing is involved,
there is no formal reading instruction at this level.

.The kindergarten teacher can use the activity of
singing to develop correct diction qnd speech patterns.

2. The first grade teacher can use all of the i
materials in this set (cards 1-150, Play-at-Home Games
1-6) to teach and reinforce letter recognition, sound-
symbol relationships, and the vocabularies of the
preprimers and primer. The word riddles found on the
back of each SWSMSC™ can be used to develop word mean-
ing and introduce punctuation. The games ths* sccome
pany each sequence are for maintenance of vocabulary.

3. The second grade teacher can use all these
materials to reinforce and maintain first grade vocab-
ulary and to review the word attack skills that ware
taught and introduced in first grade.

{. After first grade these rinterials can be used for
remediation. A child who experiences difficulty
reading these cards is reading below the primer level.
He will likely be lacking many of the sight words and
word analysis skills that are presented on both the
SWSMSC and in the Play-at-Home Games. '

1

-

Sound-Word-Sentence-Mean.:g Song Cards abbreviation
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CONTENTS OF THE SOUND-WORD-SENTENCE-MEANING

SONG CARDS

1. Red Sequence -- Cards 1-26, Game 1. Cards 1-26
introduce the 21 consonant sounds and the 5 short vowel
sounds. The vocabulary of the key words and sentences
comes mainly from preprimers one and two. Each sound
in this sequence of cards, as in all of the sequences
that follow, is first presented in isolation, used in
a key word, and then the key word is used in the con-
text of a sentence. Sounds, key words, and key sen-
tences are taught, reinforced and maintained as the
children sing the sounds, key words, and key sentences
to the tune of "Skip to My Lou". Word riddles con-
sisting of antonyms, synonyms, closure, and word.
analysis clues are used to strengthen the meaning of
the words taught in the sentences on the SWSMSC.

These riddles are found on the back of the cards. Key
word vocapbulary is maintained through- the use of the
Play-at-Home Games that are provided for each sequence
of the .SWSMsC. ]

2. Orange Seque.ce -- Cards 27-51, Game 2. Cards
27-51 cover the first sequence of digraphs, blends,
dipthongs, and phonograms. The vocabulary of the key
words and sentences comes mainly from preprimers two
and three.

3. Yellow Sequence -- Cards 52T, Game 3. Cards
52-74 provide practice using additional key words for
the short vowel sounds. The vocabulary of the key
words and sentences used in this sequence comes mainly
from preorimers one and two. Long vowels are taught
separately as phonograms in the orange, green, blue
and violet sequences.

. -Green Sequence -- Cards 75-100, Game l;. Cards
?5-100 contain phonograms found mainly in words used
in all four preprimers.

5. Blue Sequence -~ Cards 101-126, Game 5. Cards
101-126. complete the second sequence of digraphs,

blends, and dipthongs. This sequence emphasises the
vocabulary of the primer.

6. Violet Sequence -- Cards 127<150, Game 6. Cards
127-150 present 26 additional phonog;ams. The phono-

grams in this sequence are found in the preprimer and
primer vocabulary, .
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Cards 1-150, Games 1-6. The sentence words with their
coded vocabulary levels are found on the back of each SWSMSC
in the upper right corner (see illustration). Card number
116 is used as an example: H&R: Earrings LWl (label word,
preprimer L) are 3 (preprimer 3), for 2 (preprimer 2), girls
P (primer). The numbers 1,2,3 or l used by themselves
indicate preprimer levels 1-4. P is the code for primer.

R is the code for reader. R3 is the code for the third
reader. RW means rhyming word. RW3 means rhyming word

found in preprimer 3.
//’\

N : . . 116.
/71r/ in girl Eareings are t;r girlst EXR:  Esrringe Ldi3, ere 3, for 2, r_l:u)
1. 2. 3. &.

You hesr this word whez you ssy fer end star. It 13 used in esch of these sentences:
Are you resdy? we sre Roing now, (2} .

It ends in /ore/ 1ike rore erd estore. It 1s used in esch of these sentences: W¥no is
this for? Make eome co0i1e3 for my tescher. {3)

It ends 1n /inge/ lixke rings end kings. Girls wear thess. (1)

It hes /1r/ in 1t 1ike bird end clrcle. The opposite of boys sre S 3]

You 36e this et the end of @ when te msd, DAppy, or scared. (!)

pee P or

bipLwiimer. @I -

S

Do This Now Before Reading Furthér

Become familiar with your set of SWSMSC and save
. yourself hours of work later by color coding and notching
! your cards now. This will make sure that you dontt have
cards upside down or backwards when you want to use them
as flash cards.” It will also aid you in putting them back
into sequence after they have been used by the children.
Color code your cards by taking a felt tip and running it
around the outside edge of the cards. The following color
code is suggested: color code cards 1-26 red, cards 27-51
- orange, cards 52-T7L yellow, cards 75-100 green, cards 10l1-
126 blue, and cards 127-150 violet. . :

Notch your cards on the upper left corner with a paper
cutter. A notch in the upper left corner not only aids in
putting the cards back together, it establishes the left
side of the card as the side to begin reading on.
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INTRODUCING THE SOUND-WORD-SENTENCE-
MEANING SONG CARDS .

The SWSMSC were written to be sung to the melody of the
folk tune, "Skip to My Lou". Your first lesson is to teach
the tune, "Skip to My Lou".

c c

Fly in the buttermilk, shoo fly shoo
G7 o G7

Fly in the buttermilk, shoo fly shoo
c H

Fly in the buttermilk, shoo fly shoo
G7 c

Skip to my lou, my darling

Here is how the SWSMSC number one looks when it is
sung to the tune of "Skip to My Lou".

C C ’
/a8/ in and, Janet and Mark, jump!
G7 G7

/a/ in and, Janet and Mark, jump!

c Cc
/a/ in and, Janet and Mark, jump!

G7 Cc
Learning my phonic skills, skills, skills!

Many teachers have their children clap on the words,
"skills, skills, skills."
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A SAMPLE LESSON USING THE SOUND-WORD-
SENTENCE-MEANING SONG CARDS

After the teacher has taught the class to sing "Skip to
My Lou" and the verse to card number one, she holds up card
number one and says, "This is the verse that we have been
singing: "/a/ in and, Janet and Mark, jump!" She then
points to the letter "a" and says, 'This is the loter case
letter 'a'!. Sometimes it tells you to say /a/ as in the
word 'and!." The teacher then points to the word "and" and
says, "Here is the word 'and!. It is spelled a - n - d,
tand!. Now you spe:l and say the word with me: a - n - d,
tand!'. Very good!" The teacher now points to each word in
the sentence and say., "These words tell you to say, !'Janet
and Mark, jump!! Say tane words as I point to them. Good
going! Now look carefully at the numbers one, two, three
and four that you have in front of you (pupil-response -
cards). VWhich of these numbers is the same number that you
see beneath the word 'and!? Number two -- excellent! Now
who can remember what the letter 'a! tells us to say when
we say the word 'and!? That is. right. The letter !a! tells
us to say /a/, in the word 'and!. When we say /a/ what word
are we going to think of? That'!s rignt -- !'and!'. Now when

_We say the phrase '/a/ in and!, what is the sentence we are

going to think of? Good -- 'Janet and Mark, jump!?
Excellent! Now let's sing the verse we have just learned. \
I'11 point to the words as we sing them. One, two, ready, ‘
sing . . . "

A kindergarten or first grade child's first experience
with the Sound-Word-Sentence-l}Meaning Song Cards should be
that of learning to make the sound correctly, remembering
the key word that contains the sound, and remembering the
key sentence that the key word is used in. The number of
cards taught will depend on the class's learning span.

USING THE RIDDLES .

During the field testing of these materials it was
found that the first grade children soon learned to sing
a sound, its key word, and its key sentence. But this did
not necessarily mean that they could associate a sound with
a letter, or a spoken word with a word flashed, or read the
sentence shown. Sounds, key words, and key sentences were
rapidly memorized because they could be sung. While this |
develops useful specch and diction patterns, until inde- |
vendent thinking has taken place, it does not orovide the
opportunity for the children to apply the word analysis

12
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skills and sight worcd knowledge they have acquired. It
takes the interaction of the teacher and the child at this -
low level of learning to make this take place. The riddles

" on the back of each card were written for this purpose. -
Because the children respond to these questions by holding

" up numbers (or fingers to indicate a number), these mate-
rials can be used with small groups or with the total class.
This provides the teacher with the opportunity to rapidly

. See how well the class is developing a sight vocabulary and
applying the skills taught. For these materials to be
effective, drill with the riddles must be done once or
twice weekly. Choose the cards that contain the words that

. the children are having the most difficulty with during
oral reading. Start keeping a "stinker-word" 1ist now.

USING THE PLAY-AT-HOME GAMES

When you feel that the vocabulary of a SWSMSC sequence
has been mastered, use a copier to make a duplicating
master of the corresponding Play-at-Home Game. Run them
on the backs of other papers you are preparing for your
children. With luck some of your children's work, along
with a Play-at-Home Game, will get home. Field testing
indicates that children do take Play-at-Home Games home.

Play-at-Home Games are easy to play vocabulary main-
tenance games. Children simply roll a die and read as A
many words as the number they have rolled on the die. They -
then advance towards Win the number of words they read
correctly. Plastic die are noisy. It is suggested that
you cut foam into cubes and let your children make their
own die. Markers can be a variety of objects. One teacher
gives each child a red and white bean along with these
instructions: "Take these two beans home. Use them as
markers when you play with mom or dad. When you have
finished your game, plant your beans in wet cotton like I
showed you today." She has gotten many favorable responses
from parents.

A word of caution: Never send a Play-at-Home Game
home with a child unless that chiid knows the vocabulary
of the game board as well as how to play the game. Remem-
ber that these are vocabulary maintenance games -~ they
do not teach new words.




/8/ in snd Jenet uzul Merk, J\-p! NAR: Jenet 1, snd 1, Merk 1, jump 1
1. A

It ends like pet snd 1.:. of s utclo girl, (1)

It ends 1ike pump snd stusp. might”_ . (4)

It begins with /e/. or the phrese: Jenet end Merk. (2)
It ends 1ike lsrk snd perk. ] utu. boy. (3)

When you see this you might Lo med, heppy, or scared.” (1)

Whem you see this in s sentence you take s big breath between the words. (,)

st wiemy. ©) 78~

/v/ 1m vig BAR: Mark 1, 1s 2, too3, big 3 ] T N

1. 2
It eads 1like pig snd m The opposite of little is _ . (§)
You hear /erk/ at the end of this word. It is & boy's mme. (1)
You hear /oo/ st the ead of this word. The cerd reeds, “Merk iz __ big =, (3) -
x;.umneh/uu’umrummuyrm.um. muuma.
“Mark toe big.”. (
Vhen J5u s00 this st the end of s sentence it tells you to stop. (.)

"

* B

s Lwiens 3. () 73

|n can .

can

3.

/e/ in son” Y;.. ge;u zo. BR: Yes ), I1l,0anl, gol
It ends ulu'm'aai fon. Sometimes we by temato seup in 8 - (3)
It 1s & lstter's neme. The card resds, “Yss, __ cem go.”. (2T
It sterts with /y/. The epposits of po 1¢ r
It sterts with /g/. The card reads, "Yes, I Sem___." %)
When you see this st the end of & seetencs it uﬂ-’uuaup. ()

sadga . wimese . (B i

T
O
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ERIC

Aruitoxt provided by Eic:

ooy mmmis m

Daddy

74/ in dovn  Look down here, Daddy! HAR: Look 2, down 1, here 1, Daddy 2

l. 2. N '
It etarte with /d/. Another word for fether h . (W)
It sterts with /n/. Mark, will you come
It ends like towm end clown. The opposits o or up 1s . (2)
It ends 1ike book erd hook. Something you cen do with your eyes fe (1)
When you ses this et the end of & sentence you might be med, happy, oF mrod (1)

RaighLwitess . © 7L

/8/ in get Go end (oe Janett BkR: Go 1, end 1, get 3, Jenet 1

It etarte vith / ond sads 1ike wat and sst. 7The card reads, "Oo ond Jenett”, (3)
It starte with I:II. Deddy seid, “Murry Nother, we sre ready to T
It ends 1ike hand ead bamd. V¥e use this word when we talk sbout tvopnplo-
ond Betty. (2)
set. 1t 1o o girl'e neme. (k)
the end of s sentence you might be mad, heppy, or scared. (1)

Radgh L Willlems B- @_71.

/¢/ ia for m{o?f;ryzu. %aR: This 2, 1s 1, for 2, you 2
It etarte with /th/. The cerd reads, * _1e for you.” . u)
It starte with /f/. The cerd reads, "1his ie %
It etarte with /i/ 1like the words if and it, m eard mu. *Thie ___ for. you.",(2)
It starte with /y/. You hesr s letter's ;mame whem you ssy this word, (4)
WRen you see thie st the end of o semtence it tells you to stop. (.)

mpLwiiiey. © 72 '

75
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A 7o provided by ERIC

/8/ 1n goed oaod-ol'gin(toml " BMR: Good 2, morning 3, to 2, you 2

4.
A It ends uko suc and ring. The opposite of evening il . 12)
It ends 1ike wood and hood. The opposite of bed is ___ 1)
1t starts with /t/. The card reads, "Good morning " (3)
It starts with /y/. This is not for me. This is {4)
Mmmthuuﬂumotlununummc lld.hm.u-lum. )

R LWikise ). & 72-

ere -
here_ 1 BB

/h/ in here wxumc?‘h‘:u! HAR: Will 3, you 2, come 1, here 1
1It-starts with /B/. Will you come (k)

1t starts with./s/. The opposite o'!'io is

1t starts with /y/ 1like yell and yard. Our cal

It eads 1like pill and hill. This word asks a question.
You soe this at the end of & semtencs when someone doesn’t kmow the answer. (?)

__come herer”. (2)

s Lwinese». (© 72

A/ 1ate Wt ts cn;. thﬁcr
It eads 1ike sting add king. If you don't kmow what it 1s you might osll 1t

[ 3

It 5Earts 1ike where and why. This word ssks & question. (1)

It starts like thess and them. The card reeds, "What is ehlu‘r"

It ends 1iks his amd fizs. The card reads, "Whst__ this Thing?", (2)

You see this st the end of s sentencs when someons dossn't hww the anewsr. (?)

H&R: Vhat 3, 1s 2, this 2, thing__

R L Wittame . € 72
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/3/ in jump Can yon jn-p down? Cenl, you 2, jusp 1, down 1

'
ends in /an/ 1ike pen and Dan. Take this out to the gerbsge _ . (1)
starte with /y/. The opposite of me ie (2
ends like hump end lump. Whet cen you do wTth e jump rope? (3)
onds in /owmn/ like town end crown. The oppo-ln of up 10 . (b)
You 0o this et the end of @ when t know the enswer. (?)

Relp L. Wiiswepr. €3 72,

—K-in-

_Wam‘s Tl'ls one .

sty Pl S &

/k/ in Mark Merk wente t!;h one. HkR: Mark 1, wante _, this 2, one 1
2 2

A. It ends like shark end lerk. Jenet's brotherte nsme is . 1)
B. You etick your tongue out when you say thie werd. The card reads, "
wante one.”. (3) .
C. It ie the pumber that is efter sero end before two. (i)
D. It starte with /w/ like window snd will. The cerd reeds, "Mark thie ome.". (2)
E. When you see thie ot the end of e sentence it telle you to etop. (.)

nptwinsmy. O 72

/1/ 3B 1ike l;o you like h-.’l BkR: Do 3, you 2, like 2.‘” 2

It starts vitn /&/ 1ike ded end dine end ends 1n /oo/ 1ike to end who. The

8 __ .
It begind with /y/. It is the opposite of me. (2)
It ende 1ike bike end hike. The card reeds, "Do ‘ou ne?", {(3)
It ende 1ike we. The Opposite of you ie __ .
You see thie ot the end of a when 8 't know the enaver. (?)

Ralph L. Willtasw Jr. @ 72

7




/un/ in make Can you make & cske? HhR: Can 1, you 2, mske 2, 8 2, ocake LW2

1. 3. s 5. .
It bc?hu with /;{ like mouse snd my. It ende in /ake/ like beke and lske. The
- N word ie .
} . ic mm‘."ﬁ;c)m /o/ 1ixe can snd oslled. It ends like make and fake. The word
i [ .

It ends like psn snd fan. He kept hia fishing worms im sn old tin . (1)

It begins with /y/. The opposite of me 1is .

It 1s a letter's name, Its name i¢ mot "u". (k)

You ses this at the end of s t when » d 't know the answer. (?)

Ralpbtwitliese . @ 72

/a/ in mot !o. you may notl HkR: Yo R, you 2, m.y 2, not 2

A. It rhymee with play snd ssy. You hear /sy/ at the end of thie word. Sometimes
it asks o question or means please. The word is __ ., |
B. It begins with /n/ like not and new. It ie the oppoaite of yass. (1)
C. It sounds like & letter's nmame. It Degins with the eame letter and acund 8s
yoo snd yoll. (2)
D, It ends like hot snd lot. It elso ends like got and pot. The sentencs reads,
"No, you may ", ()
B. When you eee Thie st the end of a sentsnos you might be mad, hsppy, or sosred. (1)
- P. When you sse thie in a santence you tske 8 dig breath detween words. (,)

rptwitismy. © 72

/o/ in on \nlut é’ going on? HkR:  What 3, 1s 2, going 3, on 2

It ends 1like eing snd ring. It is the opposite of waiting. (3)

You hesr /n/ st the end of thie word. It is the oppoeite of off. |

You hesr thie word when You aasy whiss and his. 7The lset letter of s word 1e
net 8 "s", It 1e hidden in thde sentence: Who ie het (2)

This werd bl?iu like why sna whan, Like the worde why ana when, it ssks o
question. i)

You see this et the end of a t when doesn't knov the answer. (7)

riptwikiey, (72

o
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/p/ tn pickle I wsnt ; pickls? H&R: I 1, went 2, 8 2, pickle P

A+ You hesr /nt/ ot the end of this word. You hear /nt/ st the end of blunt snd bunt.
This is 8 word children use over snd over in e toy store. (2)

B. This word is »lso & lstter's nsme. You hssr it when you ssy my snd fly. (1)

C. This word nn?l:)likl $ickls snd nickel. I oncs had s teachsr who looksd liks an old sour
rm&a.n the word that I sm thinking of in esch of these sentsncss: Merk went for

® ride. A nickel, plesss. (3)
Wwhen yYou sss this at the end of 8 ssntence you might be mad, happy, or scsred. (1)

reptwiim . @ 12

a in q,uari'er‘~
have a quarfer

=2 3.

N /qu/ in quartsr I have 8 quarter. H&Rs I 1, have 2, 8 2, quarter P

1.7 2. 3. L. .
It begine with /h/ like hare ond how. It is used in sech of these ssntcacss: Mey I
have ¢ nickel for icescream? You have my psncill (2)
You hesr /sr/ at the end of this word. What word sm I thinking of i{f I esy two dimee
snd a nickel? )
The sentence resds, "I have quarter.” -What word did I leave out? (3)
You hear this word when you 3ay I'ly, cry, snd tie. ) -
When you sse this st the end of a sentence it tells you to stop. (.)

riphtwiisse k. & 72

In rec

Rl&é in The

I . 2. 3.

/r/ inred P 7 the red car. H&R: Ride 1, in 1, the 1, red 3, car R

3. 5.
The word I « ninking of rhymes with what I am touching (touch your side). I think
of thie word wnen I say these words: cer, sirplane, merry-go-round. (1)

You hear /er/ whan you eay fer snd tor. You can ride in this. (5)

You hear this word when you say pin and fin. The opposite of out is . (2)
You hear /sd/ when you eay bed and Ted. A color that ends in /sd/ i 4)
Listen to these phrasse: the boy, the girl, the monkey. Which word w3 TEe esme in
each of ths phreses? )

When you sse this et the end of e gentence it tells you to stop. (.)

Pl L Williowe . (©) 72°
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~*—=in two - —

g 7in soc

e o -

19.

/8/ in socks .You have my sccks! HA&R: You 2, have 2, my 2, socks 1

A,
B.

C.
D.

B.

It ends like fly snd sky. The opposite of the word your is o {3)

1t rhymes with rocks and locks., Listen to these phreses: bread and butter, ocoffes
and tea, shoes and . )

It begins with the 3ame sound as Yes and yell. The opposite of me is . (1)

It begins like here and ‘hlppi. If I ssy: 1 have; you have; thay have, which word is
the same in esch phrase? (2

When you see this st the end of a sentenos you might be mad, happy, or sosred. (1)

Ralph Lwitame . @ 72

S—

wcj.ifhree on you |
R S R A

/t/ in two o:xlu, two, three on you! HAXR: One 1, two 1, three 1, on 2, you 2
2

. . . 4. 5.
1t ends-in /n/ and is the opposite of off. (4)
It begins like time snd tell and is the nmumber sfter one and before three. (2)
It is the mmber sfter zero and before two. (1)
It ends like fles and tree. The number after two is )
when You see this st t1e ond of a sentence you might be mad, happy, or scsred. (1)

VWhen you see this in a sentence yYou tske & big bresth between words., (
It begins with /y/ like ysrn snd yellow.rthe opposite of me is . 5;

Ralph L Williswe Jr. ®n

in up

YOU IOO_k |

/u/ in wp c:n you look up? HkR:; Can l, you 2, look 2, up 1

It ends like psn and tsn, Mother buys tomato soup in s . ()

It ends like hook and book., A word that means the same 33 seé is . {3)

1t begins with /y/ like yes and yet. The oppoeite of me is .

You hear this word when you ssy pup and cup. The opposite of down is . )
You see this at the end of s sentence vhen someons doesn't know the snawer. (7)

rptwitme k. @ 72

\
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/v/ in havs c;n 1 hsvs thh! " HkR: Csn 1, 11, havs 2, this 2

A. It ends 1liks ny snd vy ‘and 1s 8 lsttar's name, (2)

B. You stick your tongus out when you ssy this word, It 1s in each of thess phrasss:
this is John, this tsstes good, this is new. )
It begins 1iks hare and how. Ths sentancs reads, "Can 1 thist" (3)

D, It rhymes with psn snd Dan, Something that is mads of metal and holds things is o

( .
Be Y5u3és thii st ths end of 8 sentencs vhen someons dossn't know the spswer, (1)

rnpptwiie . ) 13

in want |
something now/

/w/ Ain want i\nne something nowl HkR: 1 1, want 2, something 2, now 3

3
It bagins with ths same 1sttsr and sound as wsgon and wast. You hsar /nt/ at the snd
of this word when you ssy it. Children uss this vord sonetimes when they are in s
toy store. 7Ths word is net “"buy“. (2)
You hssr two words when yon ssy this word, It ends 1iks ring snd king. It is the
opposits of snything.
Igpcm with wm and pwl Ded ssid, "Don't do it lstsr. Do it right ")
It 15 o lsttsr's name., You uss this word whem you talk sbout yoursslf.
Wnsn you sss this st ths snd of & sautenss you night be mad, happy, or scared. )

nih Lwitiem x. © n'

Can YOU make

/x/ in box Can you -;ko l-‘box'.' H&R: Csn 1, you 2, maks 2, 8 2, box LW 2
It snds nki cu).n -x.nd l;k-_:_v A hammer, 8 ssvw, and nails csn lalp you things.

3
It ends 1iks fox. You esn put things in it. (5)
Ths opposits of csn't do something is

It bagins 1ike Yst, ¥sllow, snd yall. The oppon!.n of ths word me is (2)
Listen to thess phrasss: s cow, s girl, s psrson, & bicycls. Whioh ‘word 18 th- saRne
in each of the phrasss? (4) ‘
You ses this st ths ond of s » when a4 't know the snawsr. (1)

Ratph L Willisms 3. ® 7&.
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Iy/

in e an. 1 ean go. MkR: Ye3 3, 11, can), god
1t begins vnh 767" 14ke got and gone, Med mesns stop. Ureen mesns . (4}

It vegins with /y/ like yot and yellow. It ia the Opposits of mo. (1)

It $a 8 letter's name, You use this word whea you talk -mz yourself, (2)
It ends 1ike pen and fan. The opposite of ocan't is -

when you 900 this at the end of a sentense it tell: you to nop. {.)

When you see this in & sentence you tske & big bmth betusen the words. (,)

s Lwimemy, @) 72

/3/ in 200  See you in the 300! TaR: Sse 1, you 2, inl, the 1, soo R

o 203, Ue 5
You hear the end of this word when you sey too end goo. You can have fun watehing

nipals st the

;cu hear the onT o7 this gox-d vhen you sey flee and tree, A word that mesns the same
as look le . 1

You hear thig Word when you uy‘gin and £in. The opposite of ou', i» . (3)

1f 1 say the boy; the bicych; house, which word is the ssme in each pareee? (i)
When you see this ot the end of s ssntencs you might be mad, happy, er scered, [13)

rntwiimy, @ 72

/ub/ in wvhat What did I do?

A,
B.
C.
D.
B.

HkR: What 3, did 4, I ), do 3

2 3 4
You hear the ood ot &u- vord vhen you eay rid and hid. The opposite of "MNo, he
didn'ti® is "Yes, 2
You hear the ond o:’ tS!o word' vhen you sey boo snd hoo, Our sentence reads, “What
L ™
You heSF TEIs letter's name when you say fly and my. You say this word when you spesk

yurult.
bt ord begins \‘fﬂh /uh/ 1ike wien and why, Like when snd w. this word elso asks

o question. (1)
You ses this st the end of ¢ ssntence when someone doesn't M the ensver., (1)

Relgh L Willisew §. @ 70
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;_dld [she

oo L3

/sh/ in she What did she see? HiR: What 3, did ks, she ks, eee 1

A. It rhymes wt;:h hi:l on;l 115. The word is hidden in this eentence: He did hie work )
quickly. ‘The word is . (2)

B. It rhymes with tree. A"tree doesn't have eyes. A tres cen't ____ . (4)

C. It rhymes with he. The opposite of he is 3)

D. It bo%im 1ike why end when. Liko the wom end when, this word also ssks &
qucstion. 1

E. You see this et the end of » when doesn*t know the enswer. (?)

Mid L Wi y. € 72

L “th ln“““\'hls“"““‘“‘"" S

Yomeone ook atithis!| B

1L T 2 3.

/th/ in this Someone look et this! R H&R: Someone L, look 2, ot 3, thig 2 -1’
1.

. 3.
N 1t is a compound word -nd beginl 1ike louethlm ond samehow. It means the seme oo
somebody. (1)
You stick your to out when you esy this word. You use this word when you talk sbot
sozething but don*t Want to use its name. (4) -
You hesr /ook/ when y&: say book end cook. Something you cen do with your eyss fe

P ¢ R
You hear this word st tRe en: of fet end rat. It means on, in, neer, or towards.

The word is (
When you see Ihis at the end of s sentence you might be mad, happy, or soared. (!)

R twitism . ©) 72

/th/ in with C;n you g0 with me? . HXR: Csn 1, you 2, go 1, with 2, me 2
It begina like yern snd yes. The opposite o1’ me 1s . (2 )
It begins 1ike Gus and geng. The opposite of wait i®
It ends 1ike myth. Instesd of saying, "pPut it by the Gther bookl.", we could sey,
"put it the other books.”. (k)
It ends 11ke fie snd sse. The opposite of you ia (5)
It ends tike man end ten. If I say opener, vou might sey 2
You ee» “his at the end of t when oesn't know the answe amwer. ?)

Ralpa Lwitawe ). Q) 72
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“thr in three-
Qne, Jrwo, and three

S PN MR S N, P

.

/thr/ ‘n three oxlto. two, o;d&n'x;ul Bz one 1, two 1, snd 1, three }
. 2. . .
A. It begins like thread snd throw. You stici your tongus out when you say thie word.
It rhymes with flee snd treo. 7The “bossy" lettar "*™* chenges /thee/ to a mmber. %)
8. You hear this word when you say hand snd lend. You hear this word connecting these
nemes: Jsnet end Merk, Spot end Tep, Susen snd Tom. (3)
w(:o‘); tep your tongue when you ssy this word. The number that follows one is .
2
You do not heer the lotters that begin end end this word. You do hesr /n/ st the
cnd of this word.. This 1s » number that comes before two. (1)
Waen you seo this St the erd of & sentence you might be mad, happy, or scared. (t)

Wher. you see this in 3 sentence, you takc a bresth. {,)

s |litt le

Rt Wites b. () 72

/le/ in 1ittle A ring 50 little. H&R: A 2, Ping AW, iz 2, little 2
1. 2. 3.
A. It rhymes with iing end slm;. If 1 ssy the word circle, you might say . (2)
B. You hear this word st the end of the word his. Ycu hear thie word in each of these
sentences: -Who is ze? He fs little. Is this yours? (3)

C. It rhymes with fidcle and middle. The oppoOsite of blx is )

D. Some people say /uh/ when they reed this word. It is a lor.fir'. rame. (1)

E. When you s¢e this 3t the end of & sentence it tells you to stop. (.)

"'u“-'l.c-y.@ n

/bl/ in blue Her coet is blue. H&R: Her L, cost P, 1e 2, blue 3
1

It rhymes with gost and boat. This is something you might weer on 8 cold dsy. (2)-
You hesr /er/ st the end of this word. The opposite of him is . (1)
You hser /ue/ st the end of this word. The color of the sky is . W)

You hesr this word when you ssy his, You hesr thie word in each of these phrasas:
is red, is little, is funny. (3)

When you sse this 4t the end of & sentence it tells you to stop. (.)

ratshLwitlowe . &) 72
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/f1/ in iy The fly csn rly. H&R: The I, fly 4, cen 1, 1y 4
You stick yu.xr t;rgu; ou; when you say thie word. You hesr it in esch of these phreses:
the men, the desutiful btuttarfly, the color. {1) ses:
é: ::m u::g asn l;‘ti {-n. Tha opposite o!.t‘ﬁ csntt ::dit_. {3)
ymes W =Y. 38y “up in the al you say " *., {2 or
¥hen you see this at the and of a santence it. tslls you to {top. (93] { w

- ln“pla o

You may [play

Lz,

/p)/ in plsy Y;u my play now. You . may 2, plsy 3}, now ) .

. R d
It rbymes with day and ssy. You might use this vord if you went to do something. (2)
It rhywes uxu): hsy and gsy. If I ssy the word "toys™ you might think of the word

.
1€ Taywes with cow and pow: The opposite of doing eomething lster is doing something
!'E_)ﬁim witk the seme laiter and sound ss yes and yell. The opposite of me is .
(1

Wher you see this at the end of a sentsnca it talls you to stop. {.)

sptwimmy. © 72
st in stop..

can not s’rop
l' 2- 3‘ .'l'.

36.
/st/ in stop 1 csn not stop! HkR: 1 1, esn 1, not 2, stop 3

It rhymes u!.;h ;op ;nd ;op. I{ s policeman holds up his h-xv'#n night say .
tl)l‘h’l’l with hot and lot. Some things you can do, othsr things you can do.
3

It rhymes with pan snd Den. You might need an opener to cpen one of these. (2)
You hesr this word when you ssy "pie". It is s letter's nsme. You use this word when
ycu talk sbout yoursslf. (1) .

n you sss this at the and of s ssitence you might be mad, happy, or scsred. (1)

rapLvitusm y. & 724
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IS is_on your

..3--. - "'__-- “

/ck/ in beck Uh;t is :u; your b.ck" HkR: What 3, 182, on 2, your 3, back it
- o dee

A. You hesr /v!(x{ st the be;innlng of this word, 1ike why end when. This word esks
question.

8. It rhymes with tsck r:d steck. The opposits cf front is . (5

C. It begins with /y/ 1.ke you end yes. These sre my crayons snd these ere
creyons. (L)

D. You hesr /n/ when you ssy this word. You can tu~n o 1ight off end . (3

E. You heer this word when you ssy his. You hear it in sach of these zes: 1is bhag,
is funny, is fest. (2)

F. You see this ot the end of o sentence when someons doesn’t kaow the enswer. ()

S LWilkimpr. © 73

_50C ks areq
B 3 3.

/gr/ in green Y socks ere grnn. HkR: My 1, socks 1, ere 3, green 3
You kesr this word vhnn you uy car end tar. It is in each of these phreses: ere
aice, ere litsle. (3)
It rhymes with rocks end locks. You wear these on you rut. (2)
It rhymes with keen ond seen. The color of gress is I3
You heer /m/ et the beginning of this word, like men & and money. It rhymes with fly.
The opposite of your is 1)
When you see this et the Snd of sentonce it telle you to stop. (.)

Raat. Witiems . © 72

3.

/er/ in Mother What déd Nother su?, BAR: Whst 3, did 4, Mother 2, see 1 9.
1

K. It ends in /er/ 1ike her end brother. If I say brother, you might sey sister. If
1 ssy Deddy, you might sey .

B. It ende like flee and tree.” Z word thst mesns the ssme es look is _ . (k)

C. It’tndl like hid end rid. It is in esch of these phrases: did it, did you, did he.
(2

D. It begins like whore snd when. It esks @ question. (1) R

E. When you sce this et the end ol e 't know the sniwer. (?)

ity @ 72




f €€ I" - _see__ I

L.an_\vou |See.
S e -3.- .

/98/ in see c;n JOu 998 me? HkR: Can X, you 2, see 1, me 2
It ende 1iks tree. It mesns the sime s look. (3)
It snds like Msn snd fen. Sometimes this word asks s quutlon. (1)
It ends 1!':s ses snd tres. The opposite of ycu i3z (h)
It degins like ysllow snd yerd. This doesn'’t belong toc me. This must belong to

2
Uhen ;"ou see this st the snd of o 4 't know the anewer. (1)

/ey/ in msy May 1 play now? HkR: May 2, I 1, play 3, now 3
A It)rhyun ﬁ;h ;ly.md :iay. You sre asking 20 do something when you uss this word.
{

1

B. It rhywes with wow and pow! Don't do it later. Do it right . ()

C. It rhymes with stay ond gray. If I say basebell, msrbles, or checkers, what word
does 1t rake you think of? (3)

D, 1€ 1 38y my Yyou can hear this word. 1t is in each of these sentences: 1 can jump.
1 will hop. 1 see you. (2)

E. When you see this st the end of & d 't know the angwer. (17}

riptwanemi. & 72

ue in blue
Are your socks

/ee/ in blus Azl-o Jour socks bluse? H&kR: Ares 1, your 2, socks 1, blus 3

It baging liks yee #nd yet. “The opposits of mine ie (2)

It starts 1ike black snd block. It is ths color of er‘r,. s (Y]

It rhymes with clocks snd stocks. You wesr thess on your feet. (3)

You hesr this word when you ssy stsr snd fer. It is in each of thess phrsssa: are
you, sre they, sre we. (1)

You sss this at the snd of » t when doesn't know the snswer. (?)

rehtwiiens v, §) 72

El{llC : 87 '

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

HkR: My 1, socks 1, sre 3, too 4, big 3

750/ in too ny oogko sre too bisl
1. . 3. L.
snds like rocks snd l.ocks. You huve & peir of these.
x: snds like fly and shy. The opposite of your

(2)

(1)

It begins with /t/ like time snd tell. It means s YoE. —( %)
It rhymes with pt; and wig.

Some things sre 1ittle. Other things sre - (S)

You hear this wor! when you 00{3.)!» and car. It i3 in each of these sentences: ie

are going now,
You see this a

Who are you?
t the end of &

/997 1n look Lo

A. It snds ke crook and $ook.
fou n:sl)lt ssy, "This book belongs to me.” It is faster

B. It ends like

ok ®t =y book.

fly and cry.

to 3ay, *Thisg is

k.” (3
You heer this word st ths snd of fst snd cat.

Look a2t me.

We eat st six.

is mad, happy, or scared. (1)

Raight Willams &. )72

H&R: Look 2, at 3, my 1, book Ml
A word that meens the ssne %a see is - (1)

(2)

It is hidden in each of these sentencses:

It rhymes with nook and look. You can read ome of these.

()

When you see this st the end of s ssntence it tells you to stop. (.)

samtwiasey. @ 72

W saw

(-3 me wha+ you

/aw/ in saw Tell me what y'c‘m v, H&R: Tell 4, me 2, what 3, you 2, wsw §j
1. 2. 3. . S.
It ends like draw and clsw. Another word for hss ssen is . (5)
It ends like tree snd we. The opposite of you is
It rhymes with well and fell. A word thst meens the n-o [T Y] (1)
when snd why begin the sase ss this word. Both begin with /wh/. Like the vordn when
and why, this vord also asks a question. (3)
It begins with /y/ like yard and yodsl. The OPpOsite of ae is ()
When you sse this st the snd of & sentence it tslls you to otop—r)'

retpntwitlieme . @ 73
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/ow/ in now We sre going home now. . BkR: We 3, sre 3, going 3, home 3, now 3
1

A.
B.
C.

D.
B.

. 2. . . S.
It bdegine with the seme letter and sound as house and hand. A word that means the
plsce where you live is . ()

You hear thie word when you say Jsr and etar. It ie in each of these phreses: taey
are, we are, who are. (2)

It ends 1ike cow and how. Don't do something later when you can do 1t right .

It ends 1ike king snd ring. The opposite of ecming is . (3) -
It ends like be and hs. We use this word when we Talk about seversl people. (1)
When you see this at the end of s sentence it telle you to stop. (.)

Ralph L Williogy i, @ n

/ou/ in out Ann, you are out!

A.
B.

C.
D.
B.
P.

. 47.
HkR: Ann 3, you 2, sre 3, out 3

1. 2. 3 4.
{ot)x hear this girl's name each time you say these words: psn, fsn, Don, man, s~ cen.

£ 3
You hear this word when you say car and far. It is in each of these phrases: are
going, are out, sre busy. (3)

It begins 1ike yell snd yes. The opposite of me ie . (2

You hear this word at the snd of shout snd sbout. The opposite of in is - (&)
You see thie st the end of s when ie mad, happy, or scared. (8)

Vhen you see this in the ssntence, you take s bresth. (,)

mhaLwikimy. @) 73

—ar__in Mark

ark lis in the car.

k3

/sr/ in Mark ll;rk ie in the csr. H&R: Mark 1, 10 2, in 1, the ), car L¥W3

. 2. 3. 4. 5.
It rhymee with lark and parik. It is a boy's name. (1)

You hear thie word st the end of pin and fin. The opposite of out ie . (3)
You hear thie word st the end of his. It is in sach of thsss sentences: Who ie he?
Is this your bike? (2)

You stick your tongue out when you ssy this word. It is in asch of these phr. see:
the boy, the cst, the monksy. (i)

It rhymes vith {sr snd’tar. Let's go for s ride in the . (5)

Whsn you see this at the end of a ssntence it tells you tTo stop. {.)

rntwinemr. & 78~




ERIC

Aruitoxt provided by Eic:

.
—————— e 2w — e & — [ —roa—ew vamae

mor_—in . fore

LY
g rem o

—

t -is- this

= 2. 3]

Jor/ in for Vhat is this for? HxR: What 3, is 2, thie 2, for 2

“ A,
B.

2. 3. L.

why, when, ond where sll begin with /uh/. 30 does thie word. Like why, when, and
where thie word slso ssks a question. (1)
You stick your tongue out when you say this word. It Ir in each of these phreses:

thie one, this little book, this old car. (3)
It ends in /or/. It is in each of these phrases: ‘or you, for them, for sll. (i)
}on Eur ;.hh word when you say fiiz and his. Our sentence reads, "What this

ort®  (2) . ——
You eee this st the end of & when d 't know the snswer. (?)

Rebtwimemer. €12

/i%6/ in going  ATe you golng nowt * B&R: Are 3, you 2, going 3, now 3

A
B.

C.

D.
B.

e 2 3. k.
‘{;l)xhur/iu/vhnywuycmmdm. If you sren't coming you might be

You hear this word when you say osr $2d far. You hedr it in each of these phreses:
are you, are they, are we. (1
It begins with /y/ %gc yollow and yssterday. If this doesn't belong to me it must
bolm to .

WIth pow and vwl The opposite of lster u . )
You aee thls et the end o when en't know the answer. (?)

st winemy. 72

2.

Mark is Lo|der‘

/old/ in older Yee, Mark ies older, B&kR: Yee 3, Merk 1, ie 2, older 3

A.

B.
C.

D.

E.
P.

It begine with /y/ like yard and yellow. Some answers sre no. Other answers sro
1

i s with epark ond dark., A boy's name iz {2)
It rhywes with oolder end folder. Som» psople ere youl ymmgu-. Some people sre

(4)
‘(!o\)a hesr this word ot the end of his. Our sentence resds, "Yee, Mari older.”
wWhen you see this st ths end of o sentencs it teils you to etop. (.)

When you see this in s sentence, you tske ® breath between the words. (»)
rpt.winsrey. @ 72
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/9/ in snd Juioc snd Hu'k. Jump! H&R: Jenst 1, snd 1, Msrk 1, fjump 1

A. It snde in /et/ like poc ond jst. 1t fs s girl's name. (1)
B. ‘I’t ogdo %E)/u-p/ like pump snd lump. Whet word do you think of 1f 1 ssy "up snd
own"”?
C. 1t snds in /ark/ like psrk snd spsrk. It is s boy's nsme. (3)
D. You hesr this word st the snd of ssnd snd lend. It is ussd to connsct thess nemes:
Jenet snd Merk, Tom snd Betty. (2)
E. When you ses this st the snd of ® ssntencs someone might be med, heppy, or scered. (!)
P. uwhen you ses this in » ssntsncs, you tsks s bresth bstween the words. (,

- RetchLWittume g, (© 72

€re nOW

/e/ in Deddy Digdy. cg-o here nov. HxR: Deddy 2, come 1, here 1, now 3

. . . b
It rhymes with .? 1f someone waves their hsnds st you, they might be tslling

A.
you to (
.B. You hest /ee 7 st the end of this word, but there is no lettsr "s” st the snd of it.

Another word for father is (1)
It rhymes with cow and how.” The oppouto of doing something lster is doing something

right
It bos‘!m_ﬂth /h/ 1ike how snd hem. It s:lvu direction liks ths words thers, up, snd

nesr. You mi s8y, "Bring it over {3)
vhen you ase gﬁ:o Ot.tho snd of @ sentence it tslls you to stop. (.)

wWhen you ses this in s ssntence, you tske s dresth betwsen the worde. (,)
ReALwWilisse k. &) 72

/e/ in csn  Yss, you con go. HkR: Yee 3, you 2, con 1, go 1

1. 2. 3. L.
It snds in /en/ like far: snd men. It is in ssch of thess ssntences: Hs cen jump.

She cen sing. (3) )
It snds 1ike tos snd show. Red means Stop. Grssn meens (Y
It bagins like ysrd snd yell. If 1 shake my hesd from oide Eo sids 1 wean no.

1f T nod my hesd up and down 1 mean (1)

It bagine 1ike ysllow snd yestsrday.” The 'og:o:l:; o;":o“i’t. = i )(2)
when you sss this st ths end of s sentencs slls .

Vho: ;ou sse this in s sentence, You teks ® bresth betwssn the words. (,)

ntchLwistome v, & 72




/e/ in Ann  Look out hore. ..xml H&R: Look 2, out 3, hers 1, Aan 3

You hear thio uo;-((l \)dun you sey shout 8snd pout. If the cetcher tege you with the ball
you ore .

It rhylu WIth book and crook. Another word for see is . (1)

You hesr'this name when you sey psn, fen, man, end cen.

%t)bogins 1ike hand end hall. The opposite of "over thers" would be "over M

When you see this et the end of o sentence someons might be mad, happy, or ecered. (1)
When you see this in s sentence, you tek~ s breath betwsen the words. .

Relht.willisse . (O 72-

/e/ in ot ALgok at the cet. HAR: Look 2, at 3, the 1, oet AWl

A.

B.
c.

D.
E.

You hear this word st the end of fat end mst. It is in essch of these sentences:
Look at me. Throw al that. (2)
It rhymes with hat sad sat. The dog chased the (4)
You atick your tongue cut when you sey this word Tt 1! ueed in each of these phrases:
the man, ths bike, the color. {(3)
It rhymes with hook ®nd book. Another word for see is (1)
When you see this at the end of » sentence it tella you to .Eop. (.)

relptwitiswey. ® 72

/¢/ in bvack What is on your beck? HAR: “hat 3, e 2, on 2, your 3, back 44

Ao

B.
c.

D.

E.
F.

LRIC

v

l. 2. 3. 4. .
It begins with /wh/ 1ike why, when, end whers. You use this word vhen you want to
ssk & question. (1)

It rhymes with teck end steck. The opposite of front is . (9

You hesr this word when you sey his. It is in esch of these sentences: 1Is that youre?
Who is he 2 He is eight yesrs old. (2)

You heer this word when you sey Don snd Ron. A light switch cen be turned either off

or .
It begIns like you snd young. The oppooite of my things would be things. (4)
You see this st the end of o ] doeen't imow an answer. (7)

reipwitkaws . @ 72




¥
M v
/e¢/ in get (1;0 snd get Janet. HXR: Go 1, end 1, éot 3, Jenet 1
A. It ends in'/oo} .ul'u tos snd hoe. If red means stop, then green mesns . (1) §
B. You hesr this word when you say band and etand. It {e used to connect Thess names
together: Janet and Mark, Tom snd Betty. (2)
C. It ends in /et/ like jet and met. It le ® girl's name. (i)
D. It erixdl 1{13{0&/ 1ike net snd set. It is in esch of these phreases: get up, get going,
get it.
E. When you see this st the end of ¢ sentence it tells you to etop. {.)
fLwiltluk. € 22
/e/ in red My socks ere red. HkR: =y 1, socks 1, s™e 3, red 3
. 2. N .
A. It rhymes with by snd sly. A word that means the ssme o3 mine ie {1)
B. You hear this word when you say etsr and ter. It 1s in esch of thess ee oentoncu:
wWho ere you? We sre resdy. (3)
C. It ends in /ed/ liko bed snd Ted. It ie @ color. The color is . (4)
D. It ends in /ocks/ like etocks end flocks. You weer these on youF Teet. (2)
E. When you soe thie et the end of e sentence it tells you to stop. (.)
Ralph Lwilisms . (© 72
I d “ |
R ‘\‘”' R —
y A '
/e/ in yoe Y;-. I seid yes! H&R: Yes 3, I 1, eeid 3, yes 3
It begins 1ike see end Sam. If 1 88y telk ond tell, you might sey . {3)
It ends in /es/ 1ike less end mess. The opposite of no is )
You heer this word when you say by snd my. You use this word when you nlk ebout
something you did. (2)
When You see this you should -ke e bresth before you contimue telking. (,)
wWhen YOu see thie et the end uf ¢ sentence someons might be mad, hsppy, or scared. (f)
nstLwittens e © 72
4
93
QL . . s
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/e/ in tell  Will you tell me? HkR:  Wwill 3, you 2, tell L, me 2 . [)

It begins like young snd your. The opposite of ne 1e . (2)

It ends like we and he. The oppoeite of you 1s .

It rhymes with hill and £111. Thle wor3 eske a question. (1)

:;im wi:g)voll snd eell. The words said, say, and telk mean simoet the sems o8

When you ses this at the end of e sentonce eomeons doesn't know an enswer. [82)

Rl LWillams ). § 73~

/1 / in in  Mesrk, I want in! H&R: Mark 1,1 1, want 2, in 1
1 .

You hear this word st the end of pin and win. The opposite of out is [ 1)
It ends like lark and park. A boY's name is .

It begine with /w/ like walk and well, It ends In /nt/ like can't and went. People
use this word when they would like to have something.

This is 8 letter's name that people use to talk about themselves. (2)

When you see this you should take ¢ breeth before you continue reading. (,)

When you see this at the end of @ sentence someone might be mkd, happy, or ecered. (!)

raptwitsm . © 72

Al

.

/1/ in little Meke lmghine little. HkR: Make 2, something 2, little 2
1

. . 3.
It rhymes with cake snd lake. Which of these three words ie a "doing" word? (1)
It end in /le/ like whittle snd middle. Which of these three words tells how big?

{3)
1t ends in /ing/ like going snd morning. When you don't know the name of e thing
you might uge thie word. (2)

When you see this at the end of s sentence it telle you to etop. {.)

Mtk Lwittiame . ) 72~
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. 4.
/1/ in big Deddy is too big. H&R: Deddy 2, 1s 2, too 3, big 3

[ 3 3. L]

A. It ends in /ig/ like wig snd pig. Which of these words mesns nserly the esme es huge,
lerge, ond gigentic? (k)

8., 1t snde in /ee/ like beby end funny. Another word for fether le . (1)

C., You hsar this word when you ssy his. It iz in esch of these esnténces: who is he?
Mike is funny. (2)

D. You heer /us/ ,when you sey this word. It mesne & lot of eomething. It ie in each of
these phrsses: too much, too feet, too funny. ) :

E., When you ses thie et the end of ¢ ssntence it telle you to etop. (.)

mptwitismex. © 72

/1/ in this Cen I gst thie? H&R: Cen 1, I 1, get 3, thie 2

A. It ie @ letter's name that you heer when you sey fly. mine, snd i [ 1
word when you telk about youreelf. (2) Y (hind * ¢ You use this

B.  You etick your tongue out when you eey this word. It is ueed in eech of theee
sentences: Whet le this? Thie is new, Do you went this? (4) -

C. It ends in /en/ like pen end man., It is ueed in eech of
the tresh cen. Csn I go with you? (1) of thess sentenoes: Put it in

D. It ends in /et/ like Jenet end wet. It is ueed in
got the car sterted. I will get it for you. sech of theso eentences: I cen't
E. You see this et the ond of ® sentenoe when someons doesn't know en ssnwer. (1)

g Lwiiss v, @ 72

- ———— o

(’,?‘

N
»

g 5,

/1/ in will win ygu ride with me? H&R: Will 3, you 2, ride 1, with 2, me 2
You stick your tongué out when you eey /th/ et the end of this wurdi. T% ie used in
eesch of these eentences: Go with me, Teke it with you. (L)

It bagins with /y/ like young end yas. The opposite of me le . {(2)

It ende in /ide/ like wide end elide. 4 horse is fun to - )

It ends in /ee/ like we end he. The opposite of you ie . {(5)

It ends in /111/ like fill end epill. This word eeks & questlion. (1)

You see this ot the end of o tence when d 't know ke enewsr. (1)

Bty © 72
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A,
B,

<.

D,
E.

A e xS

/1/ in 10

A fly fe little. HxR: A 2, fly &4, 1e 2, 1ittle 2

1t ends in /ittie/ Like wnittle, Some thinge ure big. Soms thinge sre . (k)
When wo resd thie o3 » word we say /uh./. When vwe resd this se a letter’s name we sey

1
Vo hear thie word ot the end of his: It is ueed in esch of these eentences: Who le
that? He e eight jesre old. {(3)
It ende like my end try. A bird uees hie winge when he wants to . {2)
when you (Y1) thh ot the end of o sentence it telle you to stops “{.J

o v ———— — v~ *.—-. o mm mEmb

y u do

/4/ in did  whet did you do? HYR: Whet 3, d1d 4, you 2, do 3
1.

R
B,

C.
D.

E.

word bogins with /y/ 1ike yee snd yourg. 7The opposite of zme 1s . {43)
;::: word begine with /i/ 14ke Zoﬁm and did. It {e used in esch of these mtoncu.
Do you went to go? Cen you do thie for me? . {§)

It begine with /wh/ 1ike why and when. Thie Word aske ¢ question. (1)
It ende in /1d/ 1iko 114 end hid. It {e used in esch of these sentences: Did you
tell Ded? 1 did my work. (2)

You eee thie ot the end of a sent when doesn't know en enswer. (?)

ReipL.wilisme ). ©

.0 in not . __ _

1 can [E'.fia!i_ ;

T e I

69.
/o/ in not 1 cen not go! H&R: 11, conl, not 2, %0 1
A. It ende in.lo;/ liko.tou and Jos. IT red means stop, then gresn mesn, o {h)
B. It ends in /ot/ like pot end hot. The oppoeits of cen go fecen g0«
C, It ends in /en/ lixe Den end ren. It is used in each of :hese seitences: Yee You con,
1 can jump.
b, You ha;; thh)uord at the snd of my and fly. You uee tais word when you telk sbout
youraelf.
E. You see this st the and of u t when is mad? happy, or scared. (i)
»~ raptwitiase x. @ 2

e ?
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70.
/o/ in Socks Nay I plsy wim Soch' HkR: Moy 2, I 1, pley 3, with 2, Socks 1

A. It ends in Inyl ke d.y nnd uy. The oyposite of work is . (3)
B. It ends in /sy/ 1ike stsy snd hay. It is the name of & month or it can be & wo ¢ thet _
asks s qusstion. (1)
C. You stick your tongus out ot the end of this word ulua you sey it. It is usod in esch
of these sentences: Come with me. Taks this with you. (i)
D. i: m:n Jocks/ ltk; locks snd rocks. The little dog hes four white feet. His feet
00!
. " tﬂ(s‘)—m When you say my snd fly. You use this word when you tslk sbout
yourself.
P. You ses this st the snd of & when doesn'’t imow sn snswer. (?)

Rt Wituse . © 73

/N ]OOk [V] P 1

B Saa |

/uZ in up Csn you look up? HkR: Cen 1, you 2, look 2, up 1

1. 2. e b
It ends in /ook/ 1ike book snd cook. Another word for see is . )
You hear this word When you sey pup snd cup. The opposite of Jown 1s . ()
It ends in /sn/ like men snd ren. It is used in each of these sentences: I think I
csn. Put it in ths gesrbege csn. (1)
It begins with /y/ like young snd yes. The oppoun of -n is 2)
Tou see this st the snd of s when t know en on-m- (7)

nmLwissr © 73

Come___r |de on ’rha ‘rruck !

ES P A N R |

72.
/u/ in truck co:o ugn ;n t'!:o truck. H&R: Come 2, rids 1, on 2, the 1, truck AWl
A. You hesr this word st the snd or Don snd Rom. If I sey out, you might sey in. If I
sey off, you aight ssy (8))
B. It ends in /uck/ like &ESR luck. It is liks @ csr, only bigger. Some csrry R
cement. Others csrry lumber or hsul gssoline. (5)
C. It ends in /ide/ liks glids snd elids. A bicyecle s fun to (2) |
D. It ends nko :llx: word some. If I ssy hot, you might ssy coxr—‘rt 1 sey go, you might |
sy
E. You stick yonl' tongus out when you ssy this word. It is ussd in ssch of thsse |
ssntencss: Ths boy ren. Ths bird flew.
P. Whsn you see thie 8t the end of 8 sentence it telle you to etop. (.)

Relph L. Wiilisws I, 9 71
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/u/ in ut ! HkR: But by conl, I 1, g0l

e 2. 3. b
A. It ends in /oe/ like 30 snd no. A red light means stop. A green light mesns
8. YEonds in /ut/ liks shut ond hut. It Se used in thie eentence: But you seid I couldt

But cen I go?

(1)
C. {t,.m in /sn/ like csn snd tan. Chicken and noodle soup ometimes comes in s .
2 -
D You n.;: th:;,vord when you sey my and fly. You use thie word wvhen you talk ebout
- yourself.
£. You see this st the end of ® vhen 4 't know sn snswer. (?)

7.

/u/ in duck Csn 3 duck f1y? HER: Cam 1, o 2, duek Rul, fI¥ b
i.

A. It snds in /uck/ 1ike truck end luck. He mekes ® quscking noise when he tslks. (3)

B. It ends like my snd by. A men might wslk. A bird might 11

C. It ends in /sn/ like men snd ren. If you sre going fishing you nldlt wsnt to keep
your fishing worms in »

D. When you read it os ¢ word ¥ uy /uh/.

(2
E. You uo this st the end of vhen d

When you read it se ¢ lstter'e name you sy

't know sn engwer. (?)

nepp.witnems k- () 72.

75.
Come 1, plsy 3, in I, the 1, send R}

/ond/ in send c«;.o pley in ,t‘ho sand. HAR:

A. It ends in /um/ 1ike some 8nd welcome. Plssse ors. (1)

B. 1t begins with /e/ like Sally snd Sue. It ends In 7s ml/ uko bend snd lspnd. It is
fun to dig holss in the

€. It ends like may snd ssy. AC Tecsse time We £0 outside to run snd (2)

D. Ywu hesr :hu uc,:rd when you sey pin snd win. 1 ssy on, you sey offc -1 uy out, you
[ 13 4

E. You stlck youx- tongue out st the front of this word. It 1s ussd in each of these
sentonces: Ths boy ran. The sky wss bssutiful. Ths csr won't go. )
F. You stop when you sse this st the end of e ssntence. {.)

Relgh L. Williaws I, @ 1




/en/ in men Dsddy is & man.

boy, is very tall. (2)

(3)

1. T2

/wn/ in town can we g0 to tova?
A. It ends in /oo/ nko ho OM ne.

the houss.

sing, oan you.

celled 8 city or s

/8n/ in win n;rk is going to winl

to the store. I want to ride.
D. You hesr this word st the s
he? Hs is running.

name. (1
F. You se® this st the end or [

D, It ends in /en/ like psn and men.

Mark s go

*" B. It ends in /in/ 1ike tin end fin.
C. It begine with /t/ like time snd tsll.

. ———————— s WY "

- tm——— . .

. . 2. 3.
As 1t beging with /d/ like dime and do.
B. You hear this word when you say his.

C. When you resd this ss s word you say /uh/.

an in man —

R:R: Daddy 2, 18 2, 8 2, man R

Another word for fsther is Q1
It 4o used in each of thou_r.\For

rupLwinsmr. @ 13

)
is & Iittle
When you read this ss s Istter you ssy

D. YEsds in /sn/ 1ike pen ond fen. A boy will grow to become o
E. When you ses this st the end of s gentence it tells you to uop_l—)’ )

_. an we go_‘to

HkR: Can 1, we 3, go 1, to 2, town it

This word means more then one peraon. (2)

B, It begins with /8/ like good and give.
C. It ends in /ue/ liks who snd blus.

(1)
E. It ends in /own/ like clown snd down.

()

) nd of his.
E. It ends in /eri/ like pArk, lsrk snd sperk.

It i ® *doing" word., (
It is in each of thess phrasss:

It is in each of thess phrasss:

to school, to
can jump, oan

A plece that hss houses snd stores might be

in f 0 Win
3.7 - 5

F. When you sse this ot EHe end Of 8 sentence someons dossn't knov en snsver.

(1)

nintwitamk. O 72-

in Wm e

>

1n HER: Merk 1, ie 2, going 3, to 2, win R2°
A. 1t snds in /in;/ 1ike uu snd ring. The opposits of coming is . (3)

Ths opposits Of lose is _-
It is ussd in each oF thess ssntences: Go

It ie used in each of thess ssntsnces: Who is

vhen

A psncil can do this.
is mad, happy or scered.

rudLwitieme b )72

It 1s 8le0 8 boy's

(1

76.




79.
/et/ in pet  Socks 1is your pet. HxR: Socks 1, is 2, your 3, pet R2

Ay !!‘Londa in )oako/ uk; locke snd rocks. If & puppy has four white fest we might csll

« (1

B, It begIns with /p/ like pickls snd pogo. It snds in /et/ 1ike jst snd bst. A puppy
or » kitten might be kspt ss o

C. You hssr this word when you ssy hls, It is used in each of these sentences: What is
he doing? Is hs ’oing with ust (2)

D. 1t begins with /y/ like young, you, snd yoursslf. If I talk sbout something that
belongs to you I would ssy, "Thie is bassball®. (3)

E. You stop when you see this et the erid oI & ssntence., (.)

-

Kalph L. Willisws Jo. @ 72—

ump

a’r has ol
3.

/ump/ in hump wllut has 8 hump? H&R: Whst 3, has R2, s 2, huap

e 2 3. k. -

A. It begins with /wh/ like why snd when. This word sske s question. (1)
B. It begins with /h/ like how snd havs. It is ussd in ssch of those _ssntencss: Who
c. It ends 1n Aump/ 1ike okp son §

. ends in /ump o P [ It begins with .

night nive o bawp. N c:::l mxgh:-p 8. /h/ 1iks here and house. A rosd

D. We resd this word ss /uh/, When we uo i‘E n"l"'o lettsr we ssy (3)
E. We sse this st the ond of s when doesn't know oA enawsr. (7}

ret Lvitiews . ) 72

ark in lark
on a |ark

81.
/srk/ in lsrk Csn e lerk fly? HxR: Csnl, ® 2, lerk R, Iy Lk

o 20 3 .

A. It ends in /sn/ 1liks psn snd man. It is in ssch of thess ssntences: Csn you jump?
1 csn swim. (1)
It sometimes is o letter's nsme, Somstimes it is the word /uh/, (2)

5. It ends like my snd by, If you hed wings you might

D, It snds in /srk/ 1iks Msrk snd spsrk. Thsre were thrn Firds. Ome was s robdin,
snother wss s jsy, snd the third one wss s

£. You see this st the end of o t when doun't knov sn snswer. (1)

rhbLwitisse y. @) 79
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ide in side
ou are on my
1)

82.
/1de/ in side You sre on my sidel HER: You 2, sre 3, on 2, ny 1, side R
1

A. You hesr this :nru.u.th; om(.l gt far end star. It is used in esch of thess sentences:
Who sre Jou? Are we late? (2
B, You hnr,thh word ot the end of Bon end Ron. You cén turn & light switch off end

c. Tt ends i:: /ide/ 1ike wide end ride. Which part of my body am I touching (touch eide)?

D, It onds nko by snd f1y. You use this word when you talk sbout thinge that bolon; to
you.

B. 1ike Yesterdey end young. The opposite of the word me is

P. Youb:som:hh st the end of @ ssntence if someons is med, happy, or sce m (l)

Reph Lwiimes . ) n

) 83,
/ocke/ in rooke Logk out for rocks! HeR: Look 2, out 3, for 2, rocks R}

. 3. &
A. 1t ends in /ook/ iuu ooolk ond‘book. Your syes help you

. (1)
B. }t onds in /ool)u/ like socks snd locks. Something you shauidnv't throw st echool
.

C. It 35 In /or/ 1ike more oxd stors. It i in each of thess sentences: This ie for
you. Who sre thess for? (3)

D. You hear this word st the end of sbout end shout. If they teg you while playing base-
ball, you ere )

E. You ses thie o!"ﬂio_ond of e when s mad, happy, or oum (%)

n pup
is a

&3

RipLWiNmr. @ 72

m‘o
- /up/ in pup “{"' is ® pup. HkR: Socke 1, 18 2, 8 2, pup
A l(mon we resd thia ea'e ;ord we 88y /uh/. When we read it es o letter we sey

B, It ende in /ap/ like “up end cup. A baby dog ie cslled ®

4)
Ce ::!:ngsi- in /ocke/ (nl)n rocks end flooks. If your puppy hes Tour vhi':o foot you might

D. You hear t'u'!s"w'ord when you eey his. It is in sech of thess sentences: Ie is time
to go? Msrk is going og. (2)

E. You stop when you see this st the snd of e sentencs. (.) - -

s Lwiemy. © 72
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ood in hood
Do you have a

8s.
/00d/ in hood Do you havs 8 hood? H&R: Do 3, you 2, have 2, & 2, hood___

s 2. 3 s 5.

A. It ends in /us/ like to snd who. It is in esch of thess sentences: Mother will do
thie for me. Do puppiss like buttermilk? (1)

B. It begins with /h/ liks here #nd how. It 1s in each of these sentsnces: Do you have’
s dime? Can I have that? (3)

C. It ends in /ood/ like good and wood. Jeckets sometimes have these to pull up over
your hesd on & cold day. Automobiles havs thesss over their engines. There wes o
little girl named Little Red Riding (s)

D. It begins with /y/ like young snd y.:.—rr is the opposits of ths werd me. (2)

E. When You read this word in s sentence you 8y /uh/. When You ses it elone you essy
that it i3 5 lower csse (

P. When You se. this ot the ST G¢ @ . d 't know the snswer to o
question. (2) RilghLWillisna ir. ©) 72

ike in bike.
(an you ride o
1. 2.

/1ke/ in bike cox; ygu ride & bike? H&R: Cen 1, you 2, ride 1, o 2,. bike___

A. It ende in lide/ 1like udo ond wide. A bicycls is fun to (3)

B. It ends in /en/ 1like man ®nd Den. It 1s used in each of these untoncu' Put it in
the cen. I know I cen do it. (1)

C. It ends in /ike/ like Mike snd spike. He jJust couldn't weit until he lesrnsd to ride
s two-vhesl . (5

D. When ve resd ThIs vord we ssy /uh/. It is used in ssch of these sentences: Mike
went for & ride. 1 went » new bicyele. (kL)

E. It besins(\z'%th /y/ like yourself, yes, snd young. The opposite of ths word ms is

P. Tou woe this at the end of & tence when d 't know sn snsvwer. (?)
. nelm L willsm yr. @) 7%

/eke/ in bske Will you baks ® ceke? H&R: Will 3, you 2, bske » 8 2, cokte RWY
Jo 2. 3. 4 S —
A. It ende in /sro{ like make snd ;-nko. If you went to make ® cekke you mix it snd then
. 1t.. (3
Tt ends in /411/ like hill snd J1l11. 1t seke ® question. (1)
C. It begins with /y/ like yesars end young. The opposits of me is (2)
D. }'z\)x resd it se /uh/, but when you sss it in the alphabst you c.lmho letter
£. It ends in /ske/ like rske snd mske. It is good to sst. (5)
P. You sse this st the end of ® sentence when someone doesn't know en anawer. (2)

RatphLwilisss ). © 72
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~ in say

ha’r dld you

/83/ in ssy \nlm: aid you ssy? H&R: Whet 3, did 4, Tou 2,' 8y R2

{t)end. in /;y/ lilu ;alu.md may. 38i1d, tslk, snd tsll mean nearly the ssme ss

It ends in /1d/ 1ike hid snd bid. It 1s ussd in esch of thess ssntsncss: Hs did his
work. -DMd you s58 the movie? (2)

It begins with /wh/ liks why snd when. This word sske s quuuon. (1)

It begine with /y/ like yssrs snd young. Ths opposits o ms is 3

Whan you ges this st the snd of ¢ sentsnce .mono dossn’t kmow an lnllur. {?)

s Lwitism . @72
ot in

_. Tlms |s Too hot

/ot/ in hot This is too hot! H&R: This 2, 1s 2, too 3, hot R
1

. 2. 3 4.

A. It ends in /us/ nkz moo snd who. It is ussd in esch of thess phrasss: too big, too
1ittls, too much, too funny.

B. It snds in /ot/ like pot snd not. Some things sre cold. Soms things ere SRLY

¢. You stick your tongue out when you ssy this word. It is used in each of thsss [TPH
this ons, this is, this will. (1)

D. You hesr this word st ths end of his. It is ussd in esoh of these sentences: Is thie
1t? whet is thet? (2)

E. You sse this st ths snd of & shen 1s mad, hsppy, or scared. (1)

nlaLwiem . & 72

/st/ in fst  You sre too fsti H&R: You 2, ere 3, too 3, fat 3}

1, 2. 3. L.
It ends in /us/ liks moo snd goo. It is ussd in each of thess phrages: too fsr,
too slow, too fest. (3)
You hur"thh word when you ssy fer snd stsr. Oupr ssntencs resds, "You
too fat!'.
it ends in /st/ liks hat snd bat, Soms people sre skinny. Some psople sre ty)
It begins in /y/ liks yellow snd yern. This is for me 8nd this is for SI
You sss this st ths snd of a when 1s mad, happy, or scared. (i

RelgbL.Wiliamy. ® T2
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/1g/ in pig s;- the little pig. H&R: See 1, the 1, 1ittle 2, pig RWL
It ends nko.ﬂ'ir;o nnd trl;: Look mesns slmost the seme 0o (1)
It ends in /ig/ 1ike wig end fig. If I ey "oink""you might say _ )
It ends in /ls/ like middle end puddls. Soms things srs big. sm- e

(3)
You lEIck your tongue out when you eey this word. It i used in ssch of these
sentences: The boy jumped. Ride the 1ittle bike. Ses the new gomes. (2) N
You stop when you sss this 8t the end of o sentence. (.)

it Wi © 72

in sin | § |
Do you ﬁ«e to[s o

92.
/ing/ in eing Do you like to sing? H&R: Do 3, you 2, like 2, t0 2, eing R
A. It ende in Jus/ 1ike to l;xd who. 1t 1e used in esch of these esntences: Do it now.

Will you do it for me? (1)

B, It ends in /ing/ like something, morning, snd going. A boy cen . A lerk cen

. (5

C. Yt ends in /lk;/ 1ike Mike snd spike. You might use this word when you telk sbout
ice-cream.

D. 1t ends in /us/ like wno Ond roo. it is usrd in esch of theee sentences: Run Yo the
store. 1 went to Bo. (UL

E. 1t begins with /y/ like yesrs snd young. It completss this sentence: This ie for

. (2
When you sesc this st the snd of o sentence someone dossn't know sn snevwer. (?)
LWl ()72

een in Keen

ark, this is

. 93.
/esn/ in keen H;rk. tgh Ae keen! ukN: Merk 1, thie 2, is 2, keen Ri

A. 1t ends in /erk/ like lpll‘k lnd perk. Hhen you work in your workbook you sre ssked
to do this with the besst snswers. (1)

B, 1t ondlutx; /een/ 1ike teen end sesn. Nest! snd sharp! mesn neerly the ssme 8s thie
vord.

C. You stick your tongus out when you ssy this word. It ie used in each of these
sentences: Whet ie this? Do you like thie? This is whet I went. )

D. You hser this word when you sey his. It 1s in esch nf thess sertsnces: 1le breskfest
resdy? who ie that? (3)

E. You see thie st the end of » t vhen 1s mad, heppy, or scered. (1)

suphtwisamy. @ 72
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/op/ in hop Look st me hop! HAR: Look 2, st 3, me 2 hop P

It ends in /ee/ liks we snd hs. One 1s for you and ene is for

It ends in /ook/ liks took and shook. You do this with your eyes. (1)

You hesr this word when you suy fat, hat, snd cst. It 1s in each of thess sentences:
Se¢ you st school. Come home st six o'clock. (I

It snds in /op/ liks pop snd mop. A desr cen lesp. A bird oan fly. A rebbit csn

o
You #ee this st ths end of s t when 1a mad, happy, or scared. (i)

Rl Lwiilene . on

95.

/8lk/ in talk 1 liks to tslk, HeR: I 1, like 2, to 2, talk P

A
B.

Ce
D.

e 20 3 U
ie onds in /%Iu/ liks bike snd Mike. Thias 1s & word you might use when you tslk sbout
co-cream.

It ends in /us/ like moo and boo. It is in each of thsss sentences: I like to aing.
Go to the store.

It ends in /slk/ like welk snd atalk. Birds chirp, cows moo, snd people o y)
1{:\: hear this word at the end of why snd my. You use this word to tslk sbout yourself.

When you see this at the end of 8 gentsnce you stop. {.)

nogh Lwiisne . B 72

9.

/11V/ in hi11  Ride down the h'11. HAR: Ride 1, down 1, the 1, hill R

A
B.
Ce
D.
E.

It ;:do in /ﬁ;/ 11ke wide snd side. You do this when you go on an sirplene, csr,
or horse.
It ends in /own/ like olown snd gown. If you go up you will probadbly sleo go

{2
{‘e‘)ondo in 7111/ liks will snd mill. Another name for s little tain Sa 8
Which word mskes you stick your tongus out in ssoh of ehou_ phreses: the monster

scresmed, the dog barked.
You stop when you ses this st ths end of s sentencs. {.)

Rogh twitese». @9 72
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ack in back
What is on your[back
1 2. 3. 4. 5.

L
B.
Ce
D.
E,

A
B.

C.
D.

old in told
| Jape‘r

/old/ 1in told hlxut told on youl

A
B.
c.

D,
-1

/Jeck/ in back Whet %s on yﬁus- back?

744/ in bid u;ru hid something. WaR: Merk 1, hid R2, something 2

HER: What 3, i3 2, on 2, your J, beck & 9*
You hesr this ;ord vh;n yt.m u; Don and Mon. You esn turn s light switch off end

Y'_‘Fd::’ :.:rnlx:ek/ when you ssy Jsck ani stack. A houss hes 8 door at the front snd o

Iv begins wtl‘Wy‘?‘xtko young, years, yesterdsy, snd + It wouid

ga1d, ~le this you biker" xd:wt 14 HR A "Ie e bkt () Ty 3£ 2
wo! s end o e. It o of

I this wbat you wanteds (o) It le Sn‘ esoh 0T these eentences: Who ie he?

You eee this st ths and of s santencs when somecne dossn't know sn snawer. (t)

Nolb Lwitiams v, 7%

o 2o .
It ends in /ing/ 1ike going snd morning. If you don't know what to csll it, you might
csll it o o
1: onds in 7!1‘7 1ike 81id snd 4id, You couldn't f£ind eomething becsuss your little
sieter . {2
It ende™¥n 7ark/ 1ike lerk snd park. You csn do thie with e pencil. (1)
You etop when you sss this st snd of o eentencs. (.}

st witm . © 78

/ «
fodon yop'

9.

HAR: Jenet 1, told R, on ), you 2

. 2. . . N
You hear this word vhen you 88y Dox end Ron. Before you cen taks ¢ hat off you must
first rut it m

It begins ukﬁ"i_'u..yoma. yosterday, snd years. One for me ond two for .
It ends in /old/ like bold end sold. Ws cen run today, but we elresdy ren yesterdsy.
We tsll o otory today, but if we did it yceterdsy, the story hsy elresdy been .

(2)
It ends in /st/ 1iks eet end pet. A girlte reme is . (1)
You see this st the end of & s vhen 15 wad, happy, or sssred. (1)

miptwimr. @ 78

105 . .




ERIC

Aruitoxt provided by Eic:

ell in fell

Marks S0¢ ks

-

down,

e e -

. 100.
/011/ in fell Mapk's v0cks foll dewn. HaR: Mark's 1, seske 1, fell___, devn 1
2,
It ends in /ell/ 1ike tell, bou. “snd shell, What did Merk's soeks de? (3)
It ends in /ocks/ lik. rocks and locks. Put on your shoes snd

2
It ends in /erke/ like latks and parks. YOu can meke these with 5 pcuc‘n- or pens. 1)
xt m- in /own/ 1ike clown and town. If you ghoot 8n 8rrow up, watch sut when it

)
You -tm yok 800 this st the end of & sentence. (.)

n you katch) fhe_ﬁball 7

Canl, you 2, catsh P, the 1, bell ?

/6h/ in caten c:u yw catch tho hu? RkRs
(2)

It begine with /y/ uko non. ym. ond yas. The epperite of me ia
1t ends in /steh/ like metch ond hatoh. WaAt ssn you de with ¢ tasebeIIY ! )
It ends in /en/ 1ike m. nen, snd tan, Semetimes I con't. Semetimes I
You atick your teague eut when you 88y this werd., It is used i each ef ‘!r
sontences: The doy is tsll. Ring tbc bell. (4)

It ends in /al)/ uko tall ond sall. It is semething m can beunce. (5)

You ses this st the end of & asentencd when soneone deesn't know an snever.

1)

()

miplwisesy. O 72

SW in Sweater
Can you eatf asw

/8%/ in sveater Can you eat & gweater? HER: Con l, you 2, eat P, 8 2, swester ?

A, It ends in /er/ ilko.bor.lu.l brother, You wouldn't want to wesr this on o hot dey.

It onds in /snv 1ike fan and Den, Letts throw rocks st that rusty tin

You :ur ;M, word st the on:’nr hu'dt -.?:.mt. ll'lutr :ut 0 ve e-g

You hear /us/ when you 8*y thir word. opposite of me is

tn:on o reed this letter 8s s word ve gsy /uh/. Vhen ve say W’Tpubot ve sey it

ss the lattar L) be "
wvhen 4

You see this ot The ond of s ¢ 't know sn snsver,

RipLwitiemy. @92
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in trees

MT Monkey chmbs |ir 88

. .~ - -

103.
/8¢/ in trece Wr. Moy olm- trou. NER: MNP, P, Nenkey P, olimbe P, trece P

A u bogine vma 73/ 1ike WAtk ent ke, If you ore %ot ¢ Niss or ¢ Nre., thea you ore
». uwu /u_‘/,,uu neney ond hoaey. Nomey and honey san't slimd trees, This

oninal ean
c 1t m in /ee/ 1ike sees oat flees. Put FJour ox dewnl! Den't sut dewm these .

()
D. %; starts with /51/ 1ike slever Snd clewn, A werkey 4oes this Deiter than M rume.
B. You otop when you 2ee this ot the end of a sentenes. (.)

. bt L. v © T

in Cross
Mr Bear S

1. 2. 3.

104.
/0¢/ in srces  Nr. Bear ie crosel MAR: NP, P, Boar P, %o 2, erees P

- 2. L] .
A. It onds in /;Sr/ 1ike wesr and tear. An eaimal yeu den't want to get med ot you o
[ ] .
B. g TofIRe with /m/ 1ike Mies ond Nrs. You dem't csll o men o Niss. Ne is @ .
C. 1t ondes in /ese/ 1ike toss and bess. Semetines we sre "f" ond mad ond weat to de
Another word for ou ud 1
D. Yeu hesr this word st the end of his. uﬂ'ﬁ'ouhotm:ommu: e 1s
wsy. She ie unum. (3)
B. You see this ot the end o vhen 1s mdé, dappy, or asared. (1)

105.
/¢/ in eewn  ne eelt'e tail i buun. NAR: The 1, eelt's P, tail P, 12 2, beowm P

Ao You stiek ym tooiuo ouc.M you uy this verd. It i3 used in gach of these
sentenses: The bey com swinm, teb the dell. (1)
B, It ends la /elts/ uko bolts ud Jelte. A baby bear 1s celled e'cub, A bedy sheep
R
. e /e e meil ond soil. w . .
D. J¢ onds in /own/ like slewn snd town. Color the lesves of the tm’gu. ond

trwel
K. You ~eiF"EETs vord st the end of E's. It 1o used in each of these sentences: What
tine 10 37 Thie fe for you. (L)
#. VWhem yeu 000 thie in o sentense yeu etop. (.)
Roigh L Wi @5 72




in frog
|d you catch a Toq)’

3. 4. 5.

106.
/tr/ in frog Did ygu catch 8 frog? H&R: Did 4, you 2, catch P, 8 2, frog P

A. It ends in /q/ 1ike 105 lnd ros. Who' slssps on s 1lily psd? (5)

v, g: onds i.n 5:3// ﬁ:o I:tchn;ngi:h\lrch. You pitch end I*11 J)

Ceo snds in c 1id o ¢ It is used in each of these t H
‘;orwi::ni.h 319 T‘;"l call? o nn oncses: Hs did his

D. It with /y/ like years snd young. Thie is for me snd thet is for .

E. You resd this lstter ss /uh/ in 8 ssntsncs. sonﬂ:huu peoplu rosd 1t ss . {3

F. You see this st the end of s when sn snawsy.

vt vy, @ 75

in  surprise

de ol blg su‘;_fprise/

‘107, -
/pr/ in surprise What 8 big riss! H&R: What 3, » 2, big 3, surprise P

. . 20 3. N
A {;)onda in /1g/ 1ike pig, wig, snd dig. A mouse is littls snd sn slsphant is .
B. It snds in /ize/ like uise snd riss. Thsy didn't tcll him sbout his new bicycls.
Whet & nico LI ¢'8 -
C. You read this lettsr 86 /uh/, It is ussd in esch of thess ssntsncss: U want s
bicycls. You look like you have ssen 8 ghost. (2)
D, It begins with /wh/ like why end when. Why snd when both ssk qusstions. Oftsn this i
word too will sek 8 qusstion. (1) -
E. You ges this st the end of s when is mad, happy, or scered. (1)

naprwiemy. @ 92

in climb
MT. Bear con
1 2 3

/cl/ in climb Mr, Besr cen climb} H&R: Mr. P, Besr P, cenl, climb P 108.

1. 2. 3, 4.

As It begine with /m/ liks Miss snd Mrs, It would bs silly to csll s men Miss or Mrs.
A man is sddrssssd ss s ;

B. It besins 1like clover snd €lsin. You csn do this with stsirs, lsdders, snd tress. (4)

C. It b2zins with /b/ liks back snd best. 1% snds in /8ir/ like tesr snd wear. Fugzy
Wuszy was 8 . (2) .

U. It snds in /en/ Ilks man snd ten. Ths opposite of cen't is . (3)

E. You sse this st ths end of s t when is msd, happy, or sosrsd. (1)

rastwiiemy. 92
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sk in skate
Can a rabbit
1. 2. 3

109.
/sk/ in sksts Can 8 rebbit sksts? HXR: Cen 1, 8 2, rabbit P, skats P

A. 1t ends in /it/ like bit snd hit., A frog hops. This snimel slso hops. (3)

B, It ends in /sn/ like Dsn, man, snd ran. It is used in esch of thsse sentsnces: Yes
I can., Put it in the csn. (1)

C, You ssy /uh/ when you resd this word. Its slphabet name is {2)

D, 1t ends in /sts/ 1lite lsts snd plsts. You csn do tkis on ice or cmnt. 4)

B, You see this st the snd of s when wants sn )

»

Bl . witias . ©) 13-

-

/en/ in sneaks x. this your snaks? H&R: 1Is 2, this 2, your }, smake P
You stick yon;- ton‘ui ;ne whon you ssy this word., It is used in esch ol these
ssntsncss: What is this? Do you want this or that? (2)
It boghu(g%th /3/ 1ike years snd young. Thsss srs xy skatss snd these sre
skstes.
You hesr this word whsn you ssy his, Ths first word in our ssntencs is . 1)
It ends in /ske/ like maks snd caks. It wiggles snd cnvln. 4)
You ses this st ths end of & when t know sn snawsr. (?)

Ralsh L. Williaws ¥. @ 72

ighl' in rli] ht
re you al

1.
/ighbt/ in right Are you sll right? H&R: Ars 3, you 2, sll P, right P

1. 2., 3. .
You hesr this word st the snd of all snd csll., I don't want just s bits. I went it

TEends in /ight/ like might snd light. The opposits of lsft is . (u)
It begins with /y/ like yesrs snd young. Ths opposite of me is

You hear this word when you ssy csr snd fsr. It is ussd in ooch—!'-m.u .onemn'
Who sre you? Are you 5oins vith us?

You ses this st the end of whsn dossn't know the snswsr. (?)

Ratoh L Willisrs te. @ 12




yh in enough.
ave you had |

1. 3.

v

/gh/ in enough Havs you had enough? H&R: Hsvs 2, you 2, hed R, snough P
1

A. It begins with /h/ like here and how. It 1s used in esch of these ssntencss: Csn
1 have this? Do you hsve chocolste ice-cresm?! (1)

B. It ends in /ough/ liks tough #nd rough., This is ths word you. psrents use whsn thsy
have had 1t. "Alright kids. I'vs hed snough L)

C. It snds in /8d/ 1ike gled gnd fed. Would you 88¥, "Heve you §lsd enough?" or “"Havs
Jou fsd snough!" No. You would ssy, “Hsve you enough?" (3)

D. It begins 1ike ysstsrdsy snd yesrs. The opposite of me is . (2)

B. You see this st the end of a t whan doesn't know the snswer. (1)

R— .Y 7}
s in- ;ci’ry '

remont i a

l

n3,
/8/ in gity Pr-lont is s gﬁty. H&R: PFremont___, is 2, 8 2, ity R2
A. You hesr this \;ox‘d vhn;l y;u 88y whisz snd his, Do you know what this ? (2)
B. It starts with /s/ like circle snd ceiling. Howevsr, it dossn't begin with the 1.“.;-

"s". A place where peopls go to shop snd buy things might be 8 town or o .
c. ‘fou resd this ss /ul/. It is in each of thess phrasss: s 1ittle kitten, & good time.

3
D. It begins with /fr/ 1iks friends snd free. This is the name of s oity. (1)
E. You stop when you ses this st thn end of 8 sentsnce. (.)

Ralsh L. Wilkswe &, @ 72

i -
l as l fha'l' 03 plggon 't

2.

/8/ in weg w;. that s pigeont HkR: Wss P, that P, 8 2, pigeon p

A. It beging with /p/ 1ike pickle snd pond. This 1s the name of e bird. (i)

B. You hesr /3/ st the snd of fuss. You hesr /z/ st the end of this word but it is not
8 "s", 1t 1s used in each of thsse sentsncss: He was hungry. What was thet? (1)

C. You stick your tongue out when you ssy this word. It is used in esch of these
sentences: What is thet?! That is 611 I went. (2)

D. You resd this ss /uh/: s dog, s boy, s besutiful butterfly. (3)

B. You see this st the end of o t when doesn't know sn snswer. (?)

osgm L, wilusms ¥ @7‘_
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squ in_squirrel
e squ'\rrel
2.

ns ‘faé’rér.

ru
3

115.
/3qu/ in squirrel The aquirrel runs festsr. HiR: Ths 1, squirrel P, runs P, fester P

A, 1t snds in /er/ lil.to Hoth;r ond.bro:h;r. A word that messns spssdisr then fest is

. (L)
5. Yt bogins with /squ/ 1ike squirt snd squssss. This is & small furry snimel. (2)
C. It snds in /uns/ like buns snd suns. A bird flies snd s boy e
D. You stick your tongus out when you ssy this word. It is ussd In ssch of thsss
sentences: The boy ran homs. Closs ths door. (1)
E. You sss this st thes snd of & & s when dossn't know 8n snswer. (?)

, Relgh L. Willisws Jr. O ’1

ir in

gir| -
~Earrings are for|girls
L 2

. 3.

. 116.
/4r/ in girl Biri'ingo srs for 51;-10! HkR: Barrings 1wk, sre 3, for 2, girls P
2

As You hesr this word when You ssy fsr snd ster. It is ussd in ssch of thsse ssntsncss:
Ars you resdy? Ws sre going now.

B. It snds in /oro/ 1iks more snd stors. It is ussd in esch of thess sentencss: Who is
this for? Meks some cookiss for my tescher. (3)

C. It snde in /ings/ like rings nd kings. Girls wesr thess. (1)

D. It hes /ir/ in it liks bird snd circls. Ths opposits of boys sre . 4)

E. You ses this st ths end of & ssntsncs when someons is med, happy, or scered., (!)

R L.wilism . @92

ur’” in hamburger
l want @ hamg)_urger

1. ; .

u7,

/ur/ in nemburgsr I want 8 hemburger! HkR: 1 1, went 2, s 2, hemburgsr LW2

A+ You hesr two words wh;n ;ou o;y this word. It is something good to est. (i)

B. I;iondo :n /x(\:{ 1liks hunt snd went. If you would liks to hsve something you might uss
this word. (2

C. You hesr this word st the end of my and fly. You uss the word when you telk sbout
yoursslf. (1)

L. You resd this word ss /uh/. 1t 1s ussd in esch of thess sentsnces: You have 8
blcycle. - I want 8 drink.

- Es+ You seo this at the snd of s tencs when ia mad, happy, or scered. (l)

nelshtwitism . @ 72
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lamb likes 1o

18,
/es/ in sst Ths lamb likes to east. H&R: The 1, lamd P, likes 2, to 2, est P

. 2 . U S,

As It begins with /1/ 1ike look snd 1ittle. A baby horn is callsd s colt. A bebdy oow
is cslled 8 celf. A baby shesp is celled o 2)

B. 1t snds in /ikes/ 1like bikes snd trikes. He Rates -pimch but ios-cresm. (3)

C. You hesr this word st the snd of boat snd trest. A pig grows fat Lecsuss he likss to

(5
r. TE onaa in /us/ 1ike glue snd true. It is used in esch of thess ssntencss: 00 to the
stors. Tsks thie to school.
E. You stick your tongus out when you say thie word. It is ussd in ssch of thess
ssntences: Ses ths rocket. The water was cold. (1)
F. You stop when you sse this st the snd of s gentsnce. (.)

119,
/81/ in rein I: will rein -or‘my. ‘H&R: It Py will 3}y rsin P, eomeday P

You hesr thh.vor:l vh;n you ssy hit snd eit. It is used in ssch of these sentences:
Whet shall we neme it? It was slmost time to go.

!; snds in /111/ 1iks still snd f£il11. OuP sentsnce resds: It rein eomedey.
It ends in /sy/ 1ike plsy snd may, Thse opposite of now is (4)

It ends in /ein/ like psin snd uin. Teks your umbrelle. m . (3
You stop when you sss this st the snd of s sentsnoe. (.

smtwiiimy. ©0

W| || a * dime s’ray

. 120.
/ou/ in new Will s dime etsy new? HER: Will 3, @ 2, dime P, etey P, new P

1. 2. 3. N .
It snds in /ime/ 1like time snd lime, Ten penniss sre the seme 8s o {3
It ends in /sy/ liks mey snd plsy. The opposite of to g0 ie to Ut)
It ends in /ev/ 1ike flew snd etew. Ths opposite of old is
It ends in /111/ 1iks £411 snd still. It de used $n esoh of these nnnnou. Wil
you plsy with me? We will go home tomorrow. (1)
You resd this se /uh/ Its lettsr name 1o {2)
You sss this st the snd of s sentsnce when somsons dossn't know sn ensver. (1)

raatwismy. © %




d

/oy/ in boy thrkhu;oodboy. HER: Mark 1, i3 2,3 2, good 2, boy P
It ends in /oodl.uko wood lad hood, The opposite of bed is . (L)
It ends in /srk/ 1ike park snd spsrk. You can use 8 penoil ¢ meke o . (1)
}w hear this word when you ssy his. It is used in each of these phreses: is funny,

ruming. (2
You uy /uh/ when you resd this ss s word. VWhen JOU 887 its letter nmame you say

(
in /0y/ 1ike toy snd ooy. The opposite of girl is .
You stop when you see this st the end o?l sentence. (.) )

.

aptwammy © 73

oo~ in cooat
Guve me my

/08/ in eost Give me 3~ ooat! B&R: Give Py 0 2, my 1, ocat P
A. It ends in foat/ ixk; bost and goat. Something you might wear on s eold day is s

B. Y: ends in /ee/ 11ke we and he. The opposite of the word m s . (2

It bouu with /g/ 1ike got snd go. It is minel to mel (1]
D. It ends like my and fly. You use this werd when you hﬂt -boue sonething you wn. (3)
E. You see this st the end of s sentence when someone is msd, happy, or sssred. (1)

s twinemy. € 93
ow in show

ark wem‘ 1‘0 fhe

/ou/ in show u;umeeott.;u. HkR: Mark 1, went R, to 2, the 1, show ?
A 1t onds tn /ent/ 1ike spent snd oent. We sre going sksting. Jim lsst Ssturdey.

B. You stiek your tongue out in eesh of these phreses: the boy, the girl, the funny.
Which word makes stick your tongue out when you ssy it? (L)

C. Iemx(a/oo/ o mow snd row. A word that means nearly the same ¢s movie is

D. TEoids in /sve/ 1ike lerk snd spark. A boy's name is ()

E. Ie'mb%u /ue/ 11ke who. It is used in esch of these PEFAses: to rn, to jusp, to
eat.

P. You stop when you ses this st t3e end of s sentence. (.)

Solgh L Willisme I,

ERIC N T
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€a in meadow
T})e Lmeadow Is green.

- -....

—— o~ 12
/Sa/ 10 neadow  Ths mesdow 1. green. cR: The 1, meadow P, is 2, gresn 3

1,
It snds in /ean/ nk. uon lud tesn., If I ssy gress, what color do you
gt "t::: in l/‘:/ lxk;t;hw cn:hpov Ths shesp ;:: o‘tim gress in u,u think or{ )(M
sy se phrasss w ne: ] on cer, ths bes. sech™

phresss made: you stick your tongss out? (1} 7 bes. Which word in eChof the
You ssy this word when you ssy his. Our ssntence resds, "The meadow gresn."

3
You stop when you sss this st ths snd of s sentsncs. (.)

"y" 48 4 in by, fly end why. HkR: by P, fly i, snd 1, why P

‘e 2o o Yo
It ends in /4/ like my. 1If you were 8 bird you could to this. (2)
It ends in /1/ 1ike ory. Thie word ssks 8 qusstion. )

It ends in /1/ 1ike try. A fly just flew

You hear this st ths end of send snd lsnd.” It © omet. esch of thess phrasss: Jsnet
ond Merk, Tom snd Betty. (3

Whan you ses this st the snd of s ssntence it tslls you to stop. ( )

When you see this in 8 sentsnce it tslls you to tske s bresth.

gt vk, @73

"yt is € _in |
puppy: Mary and monley,

126,

1s T1in  puppy, Mery u;d nonkey HkR: puppy P, Mery P, snd 1, monkey P
1t ende 10 fee/ 11ks happy. A baby horss is cslled s colt. A baby dog is called e

TCords in /ee/ 15ks s1ly. It 3s & girl’s neme. (2)

It ends in /ee/ 1iks mnny This animal csn hang by his teifl. (4)

You hesr this st the end of bend. We uss this word to connect words together: come
ond see, this end that. (3)

When you sse this st the snd of & sentencs it tslls you to stop. (.)

When you sse this in s sentence it tolls you to teke Oreath.. (,)

maLwiiss . © 73,
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[ war a

7ust/ in must Uhy mist I go now?
It ends uko ~ on;l by:
It onds in /ov/ 1iks cow and how.
it beging vi%h /m/ 11ks mins snc meadow.

It Beglns with /g/ 1iks good snd gone.
You hear this word when you ssy by end my.

Why Py must __» I1, gol, now 3

It uko qusstions liks ths words whsre snd when.
Dontt do it lster.

Do 1t right . (S)
A word that means you have to do something

Gst ready, on your mark, gst sst, (4)
When you talk sbout yourself you uu this

word,
e vhen 4

(3)
You see this st the end of & sent 't know sn answer. (?)

g rwimr. © 73

¥ m———

I‘ ome and help

v

128,
/im/ in Tim Come snd hslp ’i‘ill

2.
A. It begins vuh 7o/ uko con snd ostch.
will sgein today. (1)
B, It DegIAs with /b/ like hers and how,
vwld you yell fort (3)
It onds in /iw/ like him and rim. It is & boy's name. (4)
You hear this word when you ssy hand and lsnd. It 1s used to conneot each of these
hreses: Jenet and Merk, Tom end Betty. (2)
ou see this at the end of a when (1)

HkR: Come 1, and 1, help P, Tim ___
Since the meilman osme yestsrday, maybe he
If you were being chased by s monster, what

is mad, happy, or sosred.

RlaLwitemy. @ 73

in rest
Do you wclmL fo

est

129,
/est/ in rest Do you went to rest?

e @ 3. be S.
A, It ends in /nt/ 1iks bent snd sent.
B, %;)ondo in /est/ liks test snd nest.

C, It snds like who snd to. There's nothing t (1)

D, !th::gc l%z; do and who. It is used twics m"‘ﬁ! “sentencs: It is time to go to
sc .

E. It begins with /y/ 1ike your snd yssra. The opposits of me is 2

P. You sse this st _tiie end of & untznco when o%o doesn't know &n an lnmni.)

BkR: Do 3, you 2, want 2, to 2, rest P

Children use this word when in e toy u;ton.

)
I'm tired. I think I'11 lis down .

(1)

rLwiums. © 72




“in hall
Ik down 1‘:131? \

2.

/0117 in hell  Welk.down the halll HAR: Welk R, down 1, the 1, he11 __ 1%

1. . . b
A, {t).m. in /own/ like clown end town. You throw @ bell up end then it comes .
2 —

B. Liotfn to thess phrsess: the gresn cer, in the way. Whioh word in esch phrsss mekes
you etick out your tongue when you esy it? (3)

C. !:doné: it: /011/ 1ike bell end cell. You welk down thie. It often hes rooms on either
eide o . .

D. 1t ends in /elk/ 1ike tslk end chalk. A bird con fly. A man muet . (1)

E. You esee this et the end of o tence when 1o mad, heppy, or scered. (1)

-

Rt wikesen, @ V2

aKe in laKe

e swim at the
| 5 2. 3. 4.

/oke/ in leke We swim in the leke. HkR: We 3y swin P, in 1, the 1, leke ___
You hesr thie word vien you 20y win ond opin. The opposite of cut 2o . (3)
It ends in /ia/ 1ike him end Jim. It ie something you cem do in & pond, (2)
\n;:ﬂ; \'m in these phrases makes you stick your tongue out: in the house, on the
bike (3
It ends in /eke/ 1ike make ond teke. You might ocstch o fish in the . (5
It :‘.Ado 1ike hs ond me. When Jou ere telkiny sbout yourself snd enothar person you
would sey .
You etop wRen you eee thie ot the end of e esentence. (.)

pbtwiemy. €72

/0y/ in dey Heppy Birthday to you} HER: Happy P, Birthdey P, to 2, you 2

. . 3. b

A. It ends in /ue/ like do end who. It ie used in eech of thess phreses: %o the
cernivsl, went to go. )

B. It ende in /ee/ like puppy end monkey. The opposite of eed is . {1}

C., 1t ende in {oy/ 1ike pley ond stey. The date on which you were born is ecslisd your

. (2
D. TYE Tegina 1ike yeoterdsy ond yellow. The opposite of me ie . L)
Es You eee thie ot the end of s eentence when someone is med, happy, or scered. (i)

riptwiemey. @72
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o et 4 vx ammmem  F o s o,

/8d/ dnssd 1 am NSW' not sad} BkR: 1 1, am P, happy P, not 2, e8d R2

Ao
B.

1.
It ends in /ot/ 1iks vot lud hot. The opposits of osn $s can )
You hear this word when you ssy Sam and ham. You hear it in esch of thess phreses:
am going to, I sm looking st. (2)
You hear this word when you ssy my snd try. People use this word whe:a they tslk ebout
themaslves. (1)
1t ends in /ee/ 1ike puppy snd silly. The opposite of ssd is + (3)
It ends in /8d/ 1ike had 8nd bed. If someone is not hlvp!o they night de . (5)
You see this st the oad or s when is mad, happy, or ecored, (I)
You take 8 bresth when you ses this in s sentencs. (,)

Noigh 1. Witiews . £ 12

1.

74t/ in hit c-u sm hit o unr HeR: Can 1, you 2, hit __, 8 2, deL2 ?

o o
It ine vuh /y/ ).uu yuu and yos. The opposite os‘ ne ia (2)
tc::‘uzu /sn/ 1ike fen and man. Put the garbege in the —r)

It onds in /ell/ 13ks csll snd tell. You esn bounce 8 .

You resd this ss /uh/. Whan you see it 3s » letter sy (s

It ends in /tt/ 1ike £it snd eit. You can do tiale with o h—'m ond s bat., (J)
You see this 8t the end of s sentence Vhen someone doesn't know an answer, (?)

} Rulbrwiiers . @ 72

"435.

/4ck/ in liek Con you lick o pickla? HkR: Con 1, you 2, 14ek ___, 8 2, piskie P

It begins with /p/ 1ike pop snd pin. Some of these STe sweet. Some of thess Sre sour,
It begins with /1/ 1ike look end light. You stick Your tongus out when you 4o thie.
It rhymes with pan snd tan. The Opposite of eannot is

It begine with /y/ 1ike Yes and yesterdsy. The oppoaite of me o

(2)
You read thie 88 /uh/. It is used in each of these phrnn: . m'uu. go for e, ()
You see this ot the and of o sentence when somecne dossn't know the enswer. (?)

st winemy, € 72




ar e s x —

n_ light
makes a sl'uglpw.

L Awme ey

/ight/ in light 'rm nsht sakss & shadow. HAR: The I, light ___, makes 2, ¢ 2, md&"}

uhs;h vc(aﬁ in uuu pluresss ‘makes you stick your tongue out: in the weter, over the
roof?

It ends in /oe/ 1iks show snd snow. This 1e your silent fri on s sunny .

It is used in esgh of thess phreses: 8 new bzy. .u:“cn t, .?‘) : wy (5)
It ends in /skas/ 1ike flakss snd shakss. Which Of these words is s doing word? (3)
It ends in /ight/ like right end uabt. The opposite of dark e .

You stop when you aee this ot the end of s sentence. (.) ; — N

st Vinms. O 13

«

ish-'in- wish

rFish, make anghl. |

HE S 3 3. |

137.
/ish/ in wish lln-. um. n;k. s wish, HkR: Mr. P, Pish P, make 3, © 2, wish ___

A, It ends in /ake/ 1ike cake ond reke. Which of these words is o doing word? (3)

Be It ends in /ish/ like swish. what oro Jou eupposed to 4o before You dlow out the *
. candlas on your birthday cake? MNeke & i3)

c. lt boc&u vith /m/ 1ike Niss snd Mre. You vo\udn't csll o boy 8 Mise or a Mre, MNe

D. lt uﬁ;{- /3::{ uu. wish and nzum. 1 you sre o good swimmer, eomeons Right eey
you could sw:
E. You hesr this \m-d u m oeach of these phreses: s good time, o 1ittle while.

)
P f:u stop whan y:: .;s this st ﬂ:ousnguor [ o:atmo. g )
. u ou s eentence.
G ou take & bresth whsii YOU see ] [ ce. (, | S LW ’_0”

set

M}hcr etl her hq!r.

138,
/et/ in eet MNother sst her hair. H&R: Mother 2, set ___, her lj, heir P .

10 . . .

It ends in /sir/ 1ike fair end lsir. You csn comb thie. {(4)

It ends in /sr/ liks sfter snd either. The opposite of him is ($}] ot

It ends in /er/ mu tescher snd pitcher. The opposite of brotEev T3 stster. The

opposite of fether & {1)

%g)mﬂ in /et/ uko pﬁ Jot. A word that mesns to put something dewn is -
|
|
|
|

You stop when you sse this ot the end of o eentence. (.)

nabt.witimy, @ I8
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in Yop
yousee rpy (g’

139,
/op/ in top Did you eee my top? HeR: - Did L, you 2, see 1, my 1, top A2 3

A, 1t ende in 7es/ 1iks tres snd thres. You do thie with your eyes. (3)

B. 1t ende in /1d/ like hid end rid. It e ueed in each of thess phreses: did hie work,
wast did the.

()
C. It begins with /t/ like time snd tell. It 13 eonmething that epins. (5)
D. It ende like fly end cry. You ues thie when you talk sbout thinge that belong to you.

£. It begins with /y/ like Yyeare end young., The opposite of me is . (2)
F. You e6e this ot the send of » ssntence when scmeons dossn't know sn enavwer. (?)

t it wiamy. @ 7%

un—in run

David likes to
f 3 2. 3

/un/ &n run  David likee to run. HkR: Devid P, likes 2, to 2, Tun ? 10,

., 2. 3 .
It beging with /t/ like tell end towm, It 1o used in etch of thess phrsess: geing
to Jump, to eing e little. (3

It ende in /ikee/ like bikes ond trikse. Marik uvess thie word when he talke sbeut
condy ond ice-cresm., (2) .

It begins with /r/ like rebbit end red, The Opposite of walk e . ()

It ends in /1d/ like hid end did. It e @ boy's neme. (1)

You otop when You sse thie ot the end of e sentence. (.)

sunrwviemy. © 72

eep in peep P
an g sheep (PEEp !

/eep/ in peep Csn ; oh;op peep? HkR: Con 1, o 2, sheep 2, peep R .
You hesr £t se /uh/ in esch of thess phresss: in » new cer, ® monster led. (2)
It ende in /en/ like plen end man. The opposits of cernct ie

. (1)
It onds n /eep/ like kesp ond deep. It le the nolee thet s baby chicken mekes. (4)
It ende in /eep/ like besp ond stesp. When ® baby lemb grows up he will be cslled o

Yousee thie ot the snd of ® sentence when someone doesn't know en enswer. (1)

supL ey £ 73
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in fog_
C m you feel the

»

/eg/ in fog Cenm m fosl the ro.r NAR: Cam 1, you 2, feel ¥, the 1, feg

A. It onds in /eel/ 1ike heel end steel. It $9 0 word thet meene to teush,
B, It ends in /en/ 21Kke Den ond ten. Where sheuld I put the garbege? In tho(:-mu

1)
C. mlu with /3/ 11ke Young end yesrs. The te of me

D mm-‘::-m.uu): Jour tengue sut in eseh of uuu purnn: m“»«..

ever
B, It ends in /eg/ 1ike 10g snd deg. It leeks 1ike 3 lew sleud. (s)
7o You 300 this 8t the end 07 o sentents Vhen sencene deesn't imew the snewer. (1)

1 nid L. @D I

- -."———-— >

“ijn goorl'

Help me catch the @é}]g’

143,
/e8t/ in geat mlp »e eotsh the soul WAR: Melp P, me 2, cateh P, She 1, geat MUl

A. It euds :: ?c’v 11ke -:::uh:u :::oh. !::.‘:’ug :.a s bepedsll. (3)
t onds 0. o wo . oppes.
22 klmm-ﬂ.y«uulo&mcmutuu mm: in the big pend,

D, “gu v!.th /(l 1ike got ond goed. 1t 1s on enimel, It dessn't go mee. It desan's
'S ;{"" )uith /7 11ke hore ond hev. If yeu £o11 1n deep veter and swddatt svin,
this lutyoumunl. 1)
You s¢e this ot the end Of ¢ sentence when seneene s ud. hoppy, or ssared. (1)

siptwiess . ©)72

/01k/ in walk Con o welk talk? WR: Cam 1, 0 2, walk ), talk ? Lok

Ao nm.ia/an/un-noupu. It 10 used in each of these sentences
A bird com f1y. (1) y t 1 e rm,

It 10 resd 00 /uh/ in eseh of these phvases: o ses mt m.

It begine with /t/ like time ana uﬁ? It io nin “‘. ‘l: . .oplgz. (Y]
It begine with /w/ like went and went., Your feet help yeu t.o do Na. (3

You e¢e thie ot the end of ¢ sentence vhen semeone deesn't imow en snever, (1)

rptwimesr O 13-
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Aruitoxt provided by Eic:

oy in _;l'oy
86 my New

. -

S,
/ey/ in tey See my Mw tey) ¥R: 300 l, 3y ), sw P, toy
e 20 30 U
Ao Tt onds 1ke by ond £17. You use thie werd vhen 7o a1k about SeRetALAg that belengs
to you. (2)
. 1n 7o/ ke few and floN. The 1te of elé 1o (§)]
g. ?l: % i: ;ool m: tree end thres, lt”:.: word that mesnis aurly the some os look.
D. g;mm vith /¢/ 1ike tell end te. It in Semething yeu might get for your dipthday.
(%

2. You aee this st the end of ¢ sentonce Vien semeons 1e me¢, heppy, or seered. (1)

W||| you {bakei cake |

/eke/ in beke Will You daks o uur HAR: Will 3, yeu 2, bake —t & 20 0ake LW2

1t begine with /y/ itke yon “ond Joung. The eppesite of me u . {2)
It with /k/ 1ike u-o ond aem:, It 1s geed to eat,

You heer it a8 /ul/ in edeh of these phreces: sau e big eave, (k)
1t OMO in /111/ 14ks uu lnd nu. ':g of these ::.M;ls I will

bring it semerrow. Will “n ne m uqnot 1)
It msa. with /8/ 1ike b ond beat. you ﬂx‘ 1c. ()

seke. Noxt
You see this et the end of ¢ mtmom.mmumuz:v»-"h)

Y st y. B 72

7.
/1p/ in rip noxoooorspt WAkR: Do 3, I 1,0001,0 2, 7ip ___

A, It onds in /ee/ 1ike tree ond three. Glesses help seme pesple to do shis bDetter. (3)
Be ’::u-l.u:r No‘wnz ot the end of by end my, Peeple use this werd whes they talk ebeut
olves,

)
It begins with /r/ 1ike ride emd nu. It meina Neirly the seme 8 the werd tesr. (S)
You heer this werd 20 /uh/ in esch of thege ﬂnm: Sn Iy nuh, e oy strest. (k)
::..:.a’:- /n/ 1ike to srd whe. It 1s used in each these phreses: deo & little,

Ymonu&ootﬂ»“otoomtmo&ocomdona'thuum. {1

i Lwisece . @ 3
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Aruitoxt provided by Eic:

/e

Ao
B.

C.
D.

B.
F.

/am/ in Sem  Go end get Sam! H&R: Go 1, and 1, gt 3, Sem ___

Ao

B.
c.

D.
E.

/ong/ in long 'n;o lsmb has long lege. H&R: The 1, lamb P, has R2, long P, lege P

n/ in fsn  Can you feel the fsn? H&R; Cen 1, You 2, feel P, the 1, fan R2

ss1/ 1ike heel snd keel., It is ® word that mesns to touch. (3)
itntu::d:o:g i;.él/u::k;hrun makes You stiok your tongue out: in the morning, the boy
ran?  (4) )

ith 1ike years snd yssterday. The opposite of me is . (2
}: ::ﬁ:'. :m: %5 1ike fine snd for. You might use one of these on & ot dsy to cool
oelf, -
?:"fm. in /en/ 1ike Dan end man. Soup sometimes comss in o . (1)
You sss this whan someone dcasn't know an snswer. ()

Rolgh Lwitiams 2D 72 -

49,

. 2 . U
It ends in /et/ like mst snd pst. It is usad in esch of thess phresss: to gat wet,
to get » ball. (3)

It begins with /a/ 1ike see snd socks. It ie » bov'te name. (U4)

You heer this word st the end of ben2 snd hand. It oonneots these names: Jenet and
Merk, Tom snd Susen. (2)

It ends in /os/ 1ike the words 20 snd no. Red Means stop. Green meens . (1)
You ses this st the and of & ssntenos when someone is med, heppy, or sosred. (1)

Raatwismy. @72

150,

. 26 3 N .
It begine with /h/ 1ike how and have. It is used in eaoh of these ssntences: Who
has it? He has e new bike.

Which word in ssch of these phrasss makes you stiok your tongus out: ths sxplosion,
into the red hot leve? (1)

It ends in /ege/ like pegs snd kegs. Your fest snd snklss sre comneotsd to thess. (5)
It ends in /am/ like Sem end ram. A baby sheep is oslled o B

It ends in /ong/ 1ike song snd etrong. The opposite of ghort Is o ()

When you sse this ot the end of & sentence it teslls you to stop.

e wisme v, @ 72
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